
1Reclaiming the Right to Learn in One’s Own Language

Message
I personally believe that our Country’s new policy on mother tongue-based multilingual education is an 
important step in the right direction. It did not only lead to the “restoration” of one’s right to learn in one’s own 
language; this policy has also paved the way for the eradication of the fear of school among young learners, 
which is triggered by the sudden exposure to a language alien to them.

The 1st Philippine Conference-Workshop on Mother Tongue-Based Multilingual Education is, therefore, truly 
historic. 

It is encouraging to note that the Conference brings together the best minds from both the public and private 
sectors. Our unified efforts to our Nation which is searching for new and better ways to make education truly 
relevant to our countrymen.

I am confident that this policy will lead to a new generation of Filipinos with greater love for learning and who 
are even better prepared to compete in the global arena.

Congratulations to the organizers of this conference, and my warmest greetings to all the participants and 
observers who will be present in this historic event.

MABUHAY!

 
Hon. noli “Kabayan” De Castro
Vice President
Republic of the Philippines
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Message
On behalf of the UNESCO National Commission of the Philippines, I extend my warmest greetings to the 
organizers of the 1st Philippine Conference-Workshop on Mother Tongue-Based Multilingual Education. 

This Conference-Workshop is most relevant and timely as it coincides with UNESCO’s celebration of the 
International Mother Language Day as well as with the International Year of Rapprochement among Cultures 
initiated by the Philippines and mandated by the United Nations General Assembly. 

With the theme “Reclaiming the Right to Learn in One’s Own Language”, it underscores the importance of 
language as a tool for learning and fostering deeper understanding among peoples.

This inaugural event brings together public and private education stakeholders in engaging discussions 
on the philosophy, strategies and action plans in relation to the country’s policy shift towards multilingual 
education.

In the face of diversity and seeming competition between languages in Philippine society, the Conference-
Workshop aims to highlight the languages, though different and unique, are a harmonious inventory of human 
existence.

On behalf of the men and women of the Department of Foreign affairs, I commend the organizers for this 
noteworthy endeavor and I wish the participants the best.

Mabuhay! 

 
Hon. alberto G. romulo
Secretary of Foreign Affairs 
Chairman, UNESCO National Commission of the Philippines
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Message
 
My warm greetings to the participants to the first ever PHILIPPINE CONFERENCE WORKSHOP ON 
MOTHER TONGUE-BASED MULTILINGUAL EDUCATION!  It is my wish that the conference would 
equip our teachers, school managers, teacher educators and other education stakeholders in fulfilling the man-
date given in DepEd Order 74. S2009 “Institutionalizing Mother Tongue-Based Multilingual Education.”  In-
deed, we need to pour all our hearts and minds to this noble pursuit of helping provide learner-centered, 
quality and relevant education to all. This is also an opportune time to reflect together on the challenges and 
possibilities of harnessing our rich cultural resources which include our 170+ languages. 

In an age of globalization where there is a drift towards homogenization of language and culture, there is in-
deed a compelling need that each country enhances and asserts its own cultural and linguistic identity.  It is 
within our hands now to ensure that our children and grandchildren grow up fully convinced that their local 
language and culture are not inferior or a barrier to their learning and full development as proud and valuable 
citizens of this country and the world.

Since I started my career as an idealistic young school teacher, I have always been given confronted with op-
portunities to take courageous actions. Providing strong and strategic support to the various initiatives to pro-
mote and implement the mother tongue based multilingual education, especially in passing the Dep Ed Order 
74 s.2009 is one of them.  I felt sometimes that I have taken the road less travelled. However as I think of its 
powerful potential and see the burgeoning enthusiastic support and participation from various groups and 
individuals, I know that I made the right choice and that I would leave a valuable legacy to the millions of Fili-
pino learners.  

Vilma l. labraDor, PhD
Undersecretary for Programs and Projects
Department of Education
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Message
My warmest greetings to our dedicated private and public educators from all over the country as you hold the 1st Philippine 
Conference-Workshop on Mother Tongue-Based Multilingual Education from February 18 – 20, 2010.

I am especially honoured that you have recognized the solidarity between educators and us legislators. Through 
constant consultation and dialogue, a true educational reform agenda is taking shape – foremost among these the 
use of mother tongue in the classroom, especially in a student’s formative years. 

The bottom line is to create a system based on learning and capacity-building – not on rote memorization and 
hollow knowledge. The bottom line is to create an enlightened citizenry; a citizenry that can think critically, and 
can discern every decision properly.

Implementing reforms will not be an easy task, and we need all hands on deck to install an education system that 
truly has our youth’s future in mind.

This unity will serve us well as we rise to further challenges while a new chapter in our nation’s history unfolds. The 
past years have certainly been, for you and the rest of the nation, a time of joy as well as tears. Hindi kayo nag-iisa. 
Your resilience in the face of the countless crises in our country embodies our people’s commitment to the future: 
It embodies our collective hope that we will get through this, and tomorrow will be better. We will not give up. 
Lalaban tayo.

Let us remain steadfast in our commitment to put conscience over ambition, principles over glory, integrity above 
power and country above self. Let us be united in building a nation of worth; a society of self-reliance; and a 
government that puts the people’s interest top and center.

Maasahan ninyo: hinding-hindi ko kayo pababayaan. Bayan bago sa aking sarili; kayo, bago ako. 
 

Hon. manuel ‘mar’ roxas ii
Senator
Republic of the Philippines
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Message
Lubos ko pong ikinalulugod ang pagkakataong pinagkaloob sa akin upang magbigay pugay sa mga nagbuo at 
nakilahok sa 1st Philippine Conference-Workshop on Mother Tongue-Based Multilingual Education!

Sa mahabang panahon ay pinaguusapan o pinagtatalunan ng mga iba’t ibang grupo ang pag-gamit ng ating 
sariling wika, partikular na sa pagtuturo sa ating mga paaralan. Maituturing na malaking hamon ito dahil may 
mga sektor na nagsasabing mahirap ituro sa wikang Pilipino ang mga paksang Agham at matematika. Bukod 
pa rito ay may mga sektor din ang nagtatanong na kung anong wikang Pilipino ang gagamtin (gaya ng Tsgalog, 
Cebuano, llocano, Bicolano, atbp)

Kaya’t tunay na napapanahon ang pagpupulong na ito dahil sa pamamagitan ng mga panayam na magaganap 
ay maaring maabot ang isang kasunduan o solusyon sa mga usapin sumasaklaw sa paksang ito. At marahil, sa 
pamamagitan nito lalo nating mapagyayaman ang wikang Pilipino, na siya ring lalong magpapayumabong sa 
ating kultura at maging susi sa ating pagkakaisa at pag-unlad ng ating Inang Bayan… tungo sa pinakaasam 
nating bagong sigla sa isang panimulang pagbabago!

Muli, isang taos pusong pagbati sa inyo, at Mabuhay!

 

Hon. Fransis ‘CHiz’ esCuDero
Senator
Republic of the Philippines
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Mensahe
Binabati ko ang 170+ Talaytayan MLE Consortium at ang mga bumuo ng First Philippine Conference-
Workshop on Mother-Tongue Based Multilingual Education sa kanilang tema na “Reclaiming The Right To 
Learn In One’s Own Language.”

Ganap kong sinusuportahan ang pagdaraos ng kaganapang tulad nito dahil sa higit pang patunay ng kahalagahan 
ng maraming wika bilang isang paraan ng pagtuturo sa mga pangunahing antas at sa higit pang pagsulong 
para sa pagpasa HB 3719, Multilingual Education (MLE) at Literacy Program of 2008, kung saan ako ang 
pangunahing nag-akda. Inaalis nito ang lumang palagay, na ang Ingles lamang bilang midyum ng pagtuturo ang 
maaring magpaunlad ng ating bansa tungo sa isang mas maginhawang hinaharap.

Hon. maGtanGGol GuniGunDo i
Congressman – 2nd District, Valenzuela City
Chairman, Committee on Labor and Employment
Vice-Chairman, Committee on Suffrage and Electoral Reforms
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Message
The city of Golden Friendship, which is cradled between the tranquil Macabalan Bay and the invigorating 
Kitanglad Mountain Range, product of centuries of erosion and sedimentation and the counter action of the 
sea, forming a beautiful valley of lush vegetation, embraced by greatly rolling hill, hemmed in softly by the 
warm waters of a placid coast, traversed midway by clean and nourishing river flowing from turbulent cascades 
upstream with confident, proud and visionary people. This is my city, Cagayan de Oro City, comparatively, the 
most peaceful, then and now, the compelling gateway to Northern Mindanao.

Dubbed the “Center of Education” in Mindanao, with three universities and several colleges, having distinct 
culture and high moral values, it is fast becoming the top destination of investors and tourists. In fact, it is the 
“jump-off point” to the wonders of Camiguin Island, the huge pineapple plantation in Bukidnon, the hydro-
power plants in Iligan City and Lanao Lake in Marawi City.

Come and enjoy this city where everybody is competing to contribute towards making it more beautifully, 
more comfortable and more gracefully livable. Allow us to show the many facets of this beautiful gem of a city, 
a treasure to behold a place you will always love to call home. 

Hon. Constantino G. Jaraula
City Mayor, Cagayan de Oro



8 1st Philippine Conference-Workshop on Mother Tongue Based Multilingual Education

Message
Greetings to the organizers and participants in the First Philippine Conference and Workshop on Mother 
Tongue-Based Multilingual Education. SIL International - Philippines is pleased to work with our partners in 
language development and education to help sponsor this important event.

Many communities in the Philippines need strong advocates for their languages and cultures. If you are 
attending this conference you are likely one of these advocates. Be encouraged by the others attending here 
with you and make your best effort to connect with those who share your goals and passions. I can assure you 
that the speakers and presenters will inspire you and provide new insights for your education programs.

We in SIL hope that the efforts represented by you at this conference will continue to flourish into a full-
fledged nationwide movement for Mother Tongue Based Multilingual Education. 

Enjoy the hospitality of Capitol University and its fine administration, faculty and student body. The organizers 
have chosen a beautiful venue in a fine city.

My best wishes for a fruitful conference!

Dr. JoHn r. CHesnut
Director
SIL International - Philippines
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Message
In this welcome message, I want to share with you some personal thoughts regarding this great movement of ours that 
seeks to reclaim our children’s right to be educated in their language.    

My mother, Ella, passed away exactly a month ago today.  She was 86.  She was fluent in Bicol-Sorsogon, English and 
Tagalog.  She graduated summa cum laude from Holy Ghost College, which is now the College of the Holy Spirit.  
Although she did teach English in high school for some time, her contribution to education revolved around family.  She 
educated me and my seven siblings.  From her, we learned science, mathematics, values, literature, music, movies and yes, 
language.   Most of what I know, of what all of us know, come from our mothers. 

There is also a part of our knowledge which comes from our formal education, from the schools we went to.  Many of us 
pride ourselves of having finished college and post graduate studies.  One out of two Filipino children cannot even finish 
elementary school.   Many who manage to survive fare poorly in the national and international tests.  It is common to 
hear people say that our children are failing school.  What is happening I think is our schools are failing our children.

This is partly because many of them do not understand what their teacher is saying and so they cannot follow the lesson.  
This is because for so long, they have been prevented by the system to learn in the language they understand, in THEIR 
mother language. 

Department Order No. 74 is a great leap forward, and to the education authorities and other stakeholders we are grateful.  
I understand that the DEPED has come up with a strategic plan to implement MLE in stages. That is certainly very 
encouraging. But we must realize early on that the change will come only after a great deal of hard work.  My estimate is 
that it will take at least two more presidents and progressive ones at that before we feel the effects of the new policy.   

I am pleased to know that there are many educators participating in this conference-workshop.  Educators are a persevering 
lot.  Like most mothers, they will do everything they can to make their children learn.  

Like most mothers, they will not fail their children.   

    

riCarDo ma. Duran nolasCo, PhD
February 18, 2010
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Message
Your theme, “Reclaiming the right to learn in one’s own language” is so vital and timely. Because of our language 
policies over the last 80 years, I did not become literate in  Binisaya in school where I learned English from 
first grade. On my own I managed to be able to write in Binisaya but then the opportunity to use this literacy 
disappeared since  I studied in U.P. Diliman in 1949-51 where English was the only language used in class. 
Neither did I learn Tagalog called Filipino except for simple conversation. 

To my 81st year I am truly literate only in English! This served me very well all my academic life that includes 
18 years of study and work abroad. My initiating in U.P. in 1988 the official use of our evolving Filipino as 
national language at par with English in undergraduate education in U.P. gave Filipino a big boost. Then I 
realized my linguistic predicament, my long years of alienation from Binisaya--my indigenous language and 
culture-- because I can’t speak or write fluently in my mother tongue. So I am devoting part of my late years in 
efforts like this Conference to ensure that all Filipino children should be truly literate in their mother tongue 
by learning it in the elementary grades as their own life-long language and their bridge to learning our evolving 
national language and English as our global lingua franca.  

My very best wishes in your invaluable and patriotic endeavor!

Dr. Jose V. abueVa 
President, Kalayaan College 
22 Manga Rd. corner Aurora Blvd., Quezon City, Philippines
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Message
Dear organizers and participants:

On behalf of the Executive Board of the Linguistic Society of the Philippines (LSP), I would like to express my heartfelt 
congratulations to the Talaytayan MLE Consortium for organizing the 1st Philippine Conference-Workshop on Mother 
Tongue-Based Multilingual Education with the theme  “Reclaiming the right to learn in one’s own language,” at Capitol 
University, Cagayan de Oro City, on February 18-20, 2010.

As the premier organization promoting the advancement of Austronesian languages, the LSP supports multilingual 
education in basic education in the Philippines. In 2008, amidst the heated debate on House Bill 3719 entitled “An Act 
Establishing a Multi-Lingual Education and Literacy Program,” authored by Rep. Maggie Gunigundo, the LSP was a 
signatory to a petition endorsing the bill. Its endorsement of multilingual education is primarily based on findings of 
empirical research that show the beneficiality and necessity of mother-tongue education at the basic levels of education. 
To highlight it, in September 2008, the second Emy.Pascasio Memorial Lecture-Forum revolved around the theme “First 
Language First: The Challenges of Multilingual Education and Literacy in the Philippines.” In February 2009, Ms. Diane 
Dekker of the Summer Institute of Linguistics delivered a lecture on “MLE in the Philippines: Some Implementation 
Strategies” as the 2009 holder of the Bonifacio P. Sibayan Distinguished Professorial Chair in Applied Linguistics. These 
activities manifest LSP’s principled and all-out support for MLE in the country, and with MLE now a policy of the 
Department of Education, that support can only increase in the coming months and years. 

Congratulations to Ricky Nolasco and his team for conceptualizing and organizing this first-ever conference-workshop 
on MLE. As the topics of the plenary lectures and workshops are well-thought-out and as the speakers are among the 
country’s best, discussions will contribute immensely to ongoing discourses on MLE. Without a doubt, participants will 
greatly benefit from the lectures, workshops, and parallel paper presentations, and the skeptics among them will emerge 
as converts and avid supporters of MLE in the Philippines. 

Enjoy every activity and have a productive conference-workshop.

Sincerely yours,

Danilo t. DayaG, Ph.D.
President, Linguistic Society of the Philippines (2008-2010)
Editor, Philippine Journal of Linguistics
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Message
DILA (Defenders of the Indigenous Languages of the Archipelago) was organized on November 1, 2001 when 
separate Kapampangan and Visayan discussion groups on the Internet concerned about the threat to their 
languages posed by the Philippine national language policy came together to form a single group.  

First known as the United Non-Tagalogs, the group was later renamed DILA and it was officially approved by 
SEC on the 10th of May 2002. The group aims to preserve and enrich the native languages of the Philippine 
Archipelago.

MLE which will replace Tagalog as medium of instruction by the particular language indigenous to the regions 
where the schools are located is DILA’s main advocacy and has been aiming to achieve all these years. 

 Now that D0 74 has been signed by Dep Ed Secretary Jesli Lapus, we feel that we are finally in the right tract 
and the need to develop educational programs for the speakers of minority languages to learn in their own 
language and to develop communicative ability in other languages as well is most essential. 

 The initiatives by MLE being developed will meet this need and the participants will have the opportunity to 
work together and share experiences to help develop basic skills in planning, implementing, and supporting 
multilingual education in their respective provinces and regions. 
           
This first Philippine Conference-Workshop on Mother Tongue-Based Multilingual Education on February 18 
to 20, 2010 at Capitol University, Cagayan de Oro City, Philippines is a superb opportunity for interaction in 
the development and production of MLE teaching materials in our quest for multilingual preservation. 

        

Josie Dizon Henson
President
DILA Philippines Foundation, Inc.
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Mensahe
      Ipinaaabot ko ang aking maalab na pagbati sa mga bumubuo ng 170 + Talaytayan MLE Incorporated 
na namuno sa pagdaraos ng 1st Philippine Conference – Workshop on Mother Tongue-Based Multilingual 
Education sa Capitol University, Cagayan de Oro noong Pebrero 18 - 20, 2010. 

      Ang tema ng kumperensya na: “Reclaiming the Right to Learn in One’s Own Language” ay nararapat lamang 
sa panahong ito na ipinagdiriwang natin ang karapatan ng isang bata na magsalita at matuto sa kanyang unang 
wika. Bahagi rin ng layunin n gating batayang edukasyon na mapaunlad ang kasanayan ng ating mga mag-aaral 
na mag-isip at umunawa sa wikang alam niya at magamit ito sa pag-aaral ng mga aralin at iba pang wika. 

      Sa mga guro at administrador na dumalo sa kumperensya, sana’y maging tagabukas-isip para sa inyo ang mga 
karanasan at gawaing nasaksihan upang lalo pang mag-alab ang pagnanasa ninyo na tulungan ang ating mga 
mag-aaral na maging produktibong mamamayan sa pamamagitan ng paggamit ng unang wika sa pagkatuto sa 
ating mga paaralan. 
 
Mabuhay kayong lahat! 
 

 

lyDia b. liWanaG
Pangalawang Pangulong Pang-akademiko
Pamantansang Normal ng Pilipinas
Pambansang Sentro sa Edukasyong Pangguro
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Mensahe
Isang malaking tagumpay na makilahok ang komunidad ng mga Bingi sa kumperensiyang ito, at kilalanin 
ang Wikang Senyas ng Pilipinas kahanay ng iba’t-ibang wikang bigkas ng Pilipinas. Bagama’t baguhan pa 
lang ang larangan ng lingguwistika ng wikang senyas ng ating bansa, isang malaking karangalan para sa mga 
Bingi na makapagbahagi ng papel at maguna sa talakayan sa paggamit ng iang wikang senyas sa edukasyon. 
Ang partisipasyon ng mga Bingi sa kumperensiyang ito ay isang malinaw na hakbang tungo sa pagbabaklas 
ng mga balakid na nagpipilit na iisang-tabi sila dahil sa kakaibang anyo ng wikang biswal. Mapatutunayan 
sa pagpupulong na ito na magkaiba man ang ating mga wika, di naman nagkakaiba ang ating ipinaglalabang 
karapatang pangwika sa edukasyon. Ang minimithing kaakuhan sa wika ng mga Pilipino ay taimtim na 
nasasapuso rin ng mga Bingi.

Nawa’y lubos na makadagdag sa kaalaman ang pagsasama natin sa tatlong araw na ito. At sa katapusan nito 
sana ay maiuwi natin ang katiyakan na ang ating iba’t ibang wika ay nahahabi sa isang patuloy na inilalatag na 
pakikibaka.

Salamat sa inyong pagkilala sa inang wikang senyas ng ating mga kapatid na Bingi.

Mabuhay!

liza b. martinez, Ph.D.
Direktor, Philippine Deaf Resource Center
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ConferenCe Steering Committee

Ricardo Ma. Nolasco (UP-Linguistics), Lydia Liwanag/Rose Suatengco (PNU), Paraluman Giron/
Rose Villaneza/Conchita San Antonio/Marife Tanala (DepEd Region IV-A),  Amor de Torres 

(Capitol University), Francisco Datar (UP-Anthropology), Aurelio Agcaoili (UH-Manoa), Mel Awid/
Leslie Gumba (TAP), Tony Igcalinos (UNIDEV), Manny Faelnar (DILA), Greg & Diane Dekker/Joey 
Carreon (SIL) and Arnold Molina Azurin (UP Archeological Studies Program), Julian Abuso/Ched 

Arzadon (UP-Education)

 
170+ Talaytayan MLE Incorporated is a SEC-registered NGO with Company Reg. Number CN200912802 Company 
TIN # 007-351-419. The word “TALAYTAYAN” is a common word for “bridge” in most Filipino languages. The word 
reflects the essence and intention of the group–to facilitate better learning through proper bridging of languages starting 
from the learner’s mother tongue, and to link together various education stakeholders from all ethnolinguistic groups 
towards a continuous dialogue and co-participation in a learner-centered, quality and culturally relevant education. 
Membership is open to all institutions and individuals who advocate and promote the use of mother tongue-based 
multilingual education.

Accomplishments ( January 2009 - Present):
1. Production and distribution of the MLE Primer : “21 Reasons Why Children Learn Better While Using Their 

Mother Tongue” by Dr. Ricardo Ma. Nolasco
2. MLE Lecture-Forums in 15 places all over the country
3. Participated in crafting the DepEd Order 74 s.2009 “Institutionalizing Mother Tongue-Based Multilingual 

Education (MLE)”
4. Facilitated local MLE resolutions for Naga City
5. Participated in formulating the long-term MLE Strategic Plan with BESRA’s New Learning Strategies Technical 

Working Group 
6. Several interviews/exposures in radio/TV/print media
7. A website: www.mlephilippines and at least 5 blogsites for MLE
8. Organized and facilitated five MLE training programs (Valenzuela DepEd; Bureau of Elementary Education; 

DepEd MLE trainors; Talaytayan MLE Trainors; Phil. Normal University;
9. Technical support for the implementation of MLE Program for Valenzuela City Division (five pilot schools) 
10. A Language Experiment on Math Problem Solving (UP Dept of Linguistics and Valenzuela City DepEd)
11. Organized the 1st PHILIPPINE CONFERENCE WORKSHOP ON MOTHER TONGUE-BASED 

MULTILINGUAL EDUCATION to be held on February 18-20, 2010 at Capitol University, Cagayan de Oro 
City.  

BOARD OF DIRECTORS

RICARDo MA. NoLASCo, PhD, (UP Linguistics); PARALuMAN GIRoN, PhD (DepEd Director, Region 
IV-A); LyDIA LIwANAG, PhD (VPAA, PNU); Atty. MANueL FAeLNAR (DILA); AuReLIo AGCAoILI, 
PhD   (University of Hawaii); FRANCISCo DATAR, PhD (UP Anthropology);  ARNoLD MoLINA AzuRIN 
(UP Archaeological Studies Program);  MeL AwID (Translators Association of the Philippines); CHED 
ARzADON (UP Education)

Office Address: FC 2115 UP Diliman, Quezon City 1101, Philippines
www.mlephilippines.org                                 mlephilippines@gmail.com
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1ST PhILIPPINe CoNFeReNCe-woRkShoP oN 
MoTheR ToNGue-BASeD MuLTILINGuAL eDuCATIoN

February 18, 19, and 20, 2010
Capitol University, Cagayan de Oro City, Philippines

 

Day 1

08:00 – 08:45 OPENING CEREMONY
08:45 – 09:10 MLE in the Philippines: History and Possibilities (Yolanda Quijano-DepEd) 
09:10 – 09:35 Keynote Speech: Sheldon Shaeffer (former Director, UNESCO Bangkok)

09:35 – 09:50 BREAK

09:50 –11:00 Panel Discussion: Language-in-education policy making in the Philippines (Secretary Jesli A. 
Lapus, Congressman Magtanggol Gunigundo, Carl Grove-LEAD-SIL) 

 Reactor:   Napoleon Imperial, NEDA

11:00 – 11:40 Plenary presentation:  Doing MLE in Mindanao (Apo Palamguwan Cultural Education 
Center)  

11:40 – 12:00 “Who am I? Who are you? Who are we? Cultural Markers that Divide and Unite” –Intro 
(Francisco Datar-UP Diliman)   

12:00 – 01:00  NOONBREAK

01:00 –  3:00 Parallel Paper Presentations 

 Panel A:  Case Studies on Mother Tongue Instruction I
1. Effective Education through Community Based Language and Development Programs
 (Zenith Mousumy Sarker, Kuri Teresa  Chisim and Mridul Sangma-SIL Bangladesh)
2. Mga Leksyon sa Paggamit ng Sariling Wika sa Pagtuturo ng Kasaysayan ng Pilipinas at 

Mindanao  (Rudy B. Rodil-MSU-IIT)
3. History and Development of a Mother Tongue-Based Multilingual Education Program in 

the Caribbean (Diane Morren-SIL International)
4. Thirty Years of Multilingual Education in Guatemala  (Ronald Morren-SIL 

International)

 Panel B:  What makes a Philippine language?
1. The Dialectology of Cebuano:  Bohol, Cebuano and Davao  (Divine Angeli Endriga-

University of Asia and the Pacific)
2. A Pedagogic Grammar for Cebuano-Visayan  (Angelo O. Pesirla – Cebu Normal 

University)
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3. On the Making of an English-Cebuano Visayan Dictionary  (Adelino B. Sitoy- Akademiyang 
Bisaya)

Panel C:  Teaching Mathematics in a Multilingual Framework
1. The Math Inside: Songs, Stories, Dances, Poetry and Games (Alleli Domingo-UP Los 

Banos)
2.   Using Ilocano in Teaching Basic Number Concepts and Operations in Arithmetic  (Ernesto 

Toquero-Isabela State University)  
3. Math-talino sa Unang Wika, e sa Ibang Wika?  (Flordeliza Mayari, Aurora Maghuyop; 

Victoria Tafalla, Bernardina Echaluce, Julita Magbitang, Florita Matic-DEPED Valenzuela, 
and Jessa Mariz Fernandez UP Diliman)

4. Linguistic Cues and the Number Word Acquisition in a Multilingual Context (Rowanne 
Marie R. Maxilom-University of San Carlos)  

Panel D: Developing quality and culturally sensitive teaching materials
1. Traditional Music and Arts in the Classroom:  A whole-brain learning approach to language 

and culture acquisition (Mary Saurman and Glenn Stallsmith-SIL) 
2. Insider and Outsider Roles and Other Essential Elements in Developing Quality 

and Culturally Sensitive MLE Materials (Mansueto S. Casquite- Mindanao Peace 
Volunteers)

3. Suwat-suwat lang god: Turning Teachers into Writers  (Raul Moldez-Bathalad 
Mindanao)

4. On My Experience in Teaching Sinugbuanong Binisaya to our Pupils in Grades 1, 2 & 3 
(Aida Zafra-DepEd Day-as Elementary School)

Panel E: The Science in Science Teaching
1. Teaching Quality Science Education in Filipino (Marina E. Balce-NISMED)
2. How do Pupils Organize Information from Video Materials?  (Editha T. Villaflor, 

NISMED)
3. In Science Learning: Two Languages are Better Than One  (Keithlyn C. Rubio - UP 

Diliman)
4.  Using Filipino in the Teaching of a Unit on Weather in Grade 4 (Risa L. Reyes- NISMED)

Panel F:  Philippine Phonetics I
1. Primary Stress and Prosodic Effects of Gemination in Ilocano 
 (Buena G. Arquillo – UP Diliman)  
2. The Acoustic Characteristics of Vowels in Pangasinan (Francisco C. Rosario-UP Baguio)
3.  The Acoustic Correlates of Stress in Tagalog (Carla Maria Katrina P. Tantiangco- UP 

Diliman)
4. The Adaptation of Consonant Clusters into Tagalog Phonology Phonology (Alexandra 

David-UP Diliman)
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Panel G:  2nd Language Acquisition
1. Understanding Why Some Chinese Speak Filipino the Way They Do  (Mayyali Joy E. Ng 

–UP Diliman)
2. The Impact of Inflectional Awareness on the Fast Mapping of Novel Verbs in Filipino, 

English and Filipino of 46 to 81 month Filipino-English and Chavacano-English  Speaking 
Children (Claribel Z. Concepcion-Ateneo de Zamboanga University)

3. The Acoustic Characteristics of the English Vowel Space of Filipino Children (Christine 
E. Espedido-UP Diliman)

4. The Acquisition of Case Marking By L1 Chabacano and L1 Cebuano Learners of  
L2 Filipino: Influence of Actancy Structure on Transfer  (Aireen Barrios-Ateneo de 
Zamboanga University)

 
03:20 – 05:20 Parallel Workshops/Demos 

Workshop A:  Reading, writing and comprehension in the L1 (Dina Ocampo-UP 
Education)  

Workshop B:  Sounds, words and sentence patterns in Philippine Languages 
(Luvizminda Cagas-de la Cruz - Mindanao State University-IIT and 
Elizabeth Calinawagan -UP Baguio) 

Workshop C: Mathsaya – Sayaw, Kuwento, Kuwenta, Kanta  (Alleli Domingo-UPLB)
Workshop D: Building oral fluency in the L1 and L2 (Ronald and Diane Morren-SIL 

International) 
Workshop E: Sign Languages in the Philippines  (Marites Racquel Corpuz, Ma. 

Veronica Templo Perez, Joy Cristal, Dela Salle-College of St. Benilde)
Workshop F: Bridging the L1 to Filipino and English (Lydia Liwanag-Philippine 

Normal University)
Workshop G: How to Use the L1 in Educating Our Children in their Local Culture and 

History (Arnold Molina Azurin-UP Archaeological Studies Program) 
Workshop H: Malikhaing Pagsulat bilang Pantulong sa Pagtuturo   (Reuel Molina 

Aguila-UP Diliman)  

06:30 PM   Welcome Dinner/ International Mother Language Day Celebration
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Day 2

08:00 – 08:20 Sharing and Testimonial
  Merlie Alunan
08:20 – 8:50 Plenary Panel discussion:  The Amianan Experience in L1 instruction (Nakem Conferences 

International - Phil Chapter) 
08:50 – 09:20 The Lubuagan Experiment (SIL & DepEd Lubuagan)

09:20 – 09:40 BREAK

09:40 –11:00 Panel Discussion: Our MLE Tasks until 2015 (Allan Bernardo-DLSU,  Paraluman Giron-
DEPED,  and Aurelio Agcaoili-UH-Manoa/NAKEM)  

11:00 – 12:00 Exhibits 

12:00 – 01:00 NOONBREAK

01:00 – 03:00  Parallel Paper Presentations

Panel A:  Case Studies on Mother Tongue Instruction II 
1. Building on Firm Foundations:  Mother Tongue Based Early Childhood Education 

(Catherine Young and Fiona Morgan-SIL International)  
2. Building Oral Competency in the Mother Tongue as a Foundation for School Based and 

Second Language Learning  (Ellen J. Errington-SIL Asia)
3. Lipat, Lapit, Lapat:  Responding to Challenges in Curriculum Development in Mother 

Tongue-based Multilingual Education (Edizon Fermin-Miriam College High School)
4. Dual Language Program Models in Philippine Progressive Schools  ( J. Aleta Villanueva- 

UPOU and Ani Almario- The Raya School)

Panel B:  Language and Computers
1.  A Computational Approach to Filipino Speech Rhythm (Timothy Israel D. Santos- 

Rowena Christina Guevara, Ian Dexter Garcia and Ricardo Ma. Nolasco-UP Diliman)
2. Filipino Databases and their Applications to Educational Institutions (Rowena Christina 

Guevara, Arvin Jeremy Agoncillo,  Mio Miguel Galang, Kristina Tejerero,  Prospero Naval 
Jr., Ed Peter Cabalfin and Ricardo Ma. Nolasco –UP DIliman) 

3. Stressed out with Stress: the Perceptual Recognition of Stress in a Philippine Language 
(Maria Paz C. San Juan, Sergey B. Klimenko and Jem R. Javier – UP Diliman)

4.  A Perception Test on Plosive Consonants (Divine Angeli P. Endriga- University of Asia 
and the Pacific and Michaelangelo  E. de la Cerna –UPIS)

Panel C:  Endangered Languages and their Revitalization
1.  Taking Another Woman as my Mother: The State of the Waray Language as Used by 

Today’s Waray Children (Voltaire Oyzon- Leyte Normal University)
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2. The Role of Religious Educational Institutions in Revitalizing Endangered Languages in 
Northern Luzon in Support of MLE  (Bonifacio Ramos-St. Mary’s University) 

3. The Revitalization Challenge for Small Languages:  The Case of Isinai  (Celina Marie 
Cruz-UP Diliman)

4. UPSP a Decade after: Revitalizing Pangasinan and the Blueprint for the Years Ahead 
(Catalina Felicitas/Erwin Fernandez)

Panel D:  Ang Hirap Mong Ispelingin – Issues on Orthographic Development
1. Mga Batakan sa Panitik sa Binisaya-Sinugboanon (Edgar Godin-Bisaya Magazine)
2. Magbaybay ay Di Biro (Resty Cena- formerly from PNU and  UP Diliman)
3. Issues and Challenges in Pangasinan Orthography (Melchor Orpilla- Ulupan)
4.  Notes on Writing in Ilokano: Linguistic and Non-linguistic Factors (Allysa Cecille Joy B. 

Pacubat-UP Diliman) 

Panel E:  Language in Education Policies
1. The Impact of Government Policies on the Indigenous Languages of the Philippines  (Atty. 

Manuel Faelnar-DILA)
2. The Cebuanu-Visayan Language as Medium of Instruction in Teaching Literature Subjects 

in the Tertiary:  Basis for Multilingual Policy Making  (Angeles De Pio-Suarez-University 
of Southern Philippines Foundation)

3. Constitutional Provisions on Language in the Philippines:  Implications and 
Recommendation ( Jose. P. Dacudao-Save our Languages Federation)

4. The Jose Aguilar Community School and the Iloilo Experiment (Mila Aguilar)

Panel F:  MLE Across Disciplines
1. Ancient Baybayin:  Early Mother Tongue-Based Education Model (Bonifacio Comandante-

Asian Social Institute)
2. Sampung mga Daliri, Kamay at Paa: Isang Panimulang Pagtatala ng Austronesian Root sa 

mga Bagay na may Kinalaman sa Kamay, Paa at Bahagi ng Katawan  (Eros Atalia-University 
of Sto. Tomas)

3. Listening to the Overheard: Translating Philippine Literatures to English (Corazon 
Villareal, UP Diliman)

4. Discovering the Ethnic in Philippine History (Ma. Bernadette Abrera-UP Diliman)

Panel G:  Philippine Phonetics II
1. Secondary Stress and Lengthening in Tagalog (Anna Tasnim S. Basman – UP Diliman)
2. Some Phonological Constraints in Tagalog (Lorraine Joy A.  Lavaro-UP Diliman)
3. An Articulatory and Acoustic Investigation of Kalanguya Consonants (Paul Julian C. 

Santiago-UP Diliman)
4. The Prosodic Effects of Affixation in Philippine Languages (Carla Maria Katrina 

Tantiangco,  Michael Wilson Rosero  and JC Dawn Lim- UP Diliman)
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Panel H: No Vocabulary?  The Intellectualization Issue on Philippine Languages
1. MLE During the Spanish Period:  Philippine Dictionaries from 1521 to 1896 (Amelia P.  

Punzalan-NISMED) 
 2. Speaking in a Tongue:  Reclaiming the Ilocano Heritage in the Classroom  ( Julius Soria- 

University of Hawaii at Manoa)
3. MLE Initiatives in Alternative Learning Systems (Edna Gulosino- DepEd-BALS)
4. The Pedro Orata Community School (Erwin Fernandez- Ulupan)

03:20 – 05:20 Parallel Workshops/Demos
Workshop A: Teaching strategies and methodologies for MLE  (Diane Dekker-SIL 

International/Lubuagan teachers) 
Workshop B: Reimagining social studies instruction in basic education (Zeny Reyes-

Philippine Normal University)
Workshop C: Drawing on Memory Banking to Envision Community-Based Science 

Education: Implications to Elementary Science Teaching and Learning  
(Purita Bilbao-West Visayas State U)

Workshop D: Lecture-demonstrations for Teachers in Ethnic Music and Dance  
(Kontra-Gapi) 

Workshop E: Designing an alphabet for written and unwritten languages  (Resty Cena-
UP Diliman/Roger Stone-SIL )   

Workshop F: Storytelling: from orality to literacy (Orfelina Tuy- DepEd)
Workshop G: Educational Justice and MLE ( Jose Lalas-University of Redlands)   
Workshop H: Bridging L1 to Filipino and English (Lydia Liwanag/Mila Arias -Philippine 

Normal University)
Workshop I: MLE materials development and production (Concepcion San Antonio 

– DepEd Calabarzon and Mel Awid- Translators Association of the 
Philippines)

Workshop J: Phonetic Data Analysis (UP Linguistics Department)
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Day 3

08:00 – 09:00  Sharing and Testimonial
 Mayor Linda Gonzales
 Regional Representatives 
09:00 – 09:40 Plenary Presentation:  “Teacher, Unsa man ni?”  Mother tongue education in the Visayas” 

( Jesus Tirol, University of Bohol)

09:40 – 10:00 BREAK

10:00 – 12:00  Parallel Workshops 

Workshop A:   Language documentation and data preservation (Rachel Edita Roxas, 
Danniel Alcantara and Ariane Borlongan-DLSU)

Workshop B:   MLE program planning, evaluation and assessment (Yolanda Quijano-
DepEd and Greg Dekker-SIL International)  

Workshop C:     Double Exposure in Mathematics (Magdalena Lim-DepEd Mimaropa)
Workshop D: Assessment of Learning  (Carl Grove- SIL International)
Workshop E: Socio-Cultural Dimensions of MLE (Dr. Julian Abuso)
Workshop F:  Shifting from L1 to L2 in Beginning Reading (Fely Pado-UP Diliman) 
Workshop G:   MLE materials development and production (Concepcion San Antonio 

– DepEd Calabarzon and Mel Awid- Translators Association of the 
Philippines)

Workshop H:   Lecture-demonstrations for Teachers in Ethnic Music and Dance  
(Kontra-Gapi) 

12:00 – 01:00 NOONBREAK
01:00 – 02:00 Plenary Workshop:  “Who am I? Who are you? Who are we? Cultural Markers that Divide 

and Unite”-Clincher (Francisco Datar-UP Diliman)   
02:00 – 02:15 Summary and sharing  (Amor de Torres-Capitol University  and Ched Arzadon-UP)
02:15 – 02:45 The Final Challenge (Undersecretary Vilma L. Labrador – DepEd)
02:45 – 03:00  Closing Ceremony

 Distribution of Certificates
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key Components of a MTBMLe Program
adapted by Diane Dekker from susan malone

For The First Philippine mle Conference
February 18-20, 2010, Cagayan de oro City, mindanao

A MTBMLE (Mother Tongue Based Multilingual Education) program is much more than just using the 
learners’ first language to explain curriculum content. Understanding the whole process of implementing 
MTBMLE is crucial for achieving strong results. Merely using the child’s first language orally will not produce 
the same strong results as a well planned program.
 MLE is a structured program of language learning and cognitive development providing a strong educational 
foundation in the first language, with successful bridging to one or more additional languages, and enabling the 
use of both/all languages for life-long learning.
 The purpose of a multilingual education program is to develop appropriate cognitive and reasoning skills 
enabling children to operate equally in their community language, the national language and English.
 Effective multilingual education begins in the mother tongue of the learner with transition to the second 
(Filipino) and third languages (English).
 MTBMLE is a curriculum and teaching methodology that:

•	 Begins	 by	 building	 a	 strong	 foundation	 in	 the	 learners’	 first	 language	 and	 a	 good	 bridge	 to	 other	
languages.

•	 Builds	on	what	we	know	about	how	children	learn	best	by	beginnings	with	the	known	and	moving	to	
the unknown through building on the child’s prior knowledge, using his/her world and moving to new 
knowledge.

•	 Allows	the	child	to	construct	knowledge	rather	than	the	teacher	being	the	only	way	to	knowledge	and	
rather than the teacher designing only one learning experience.

•	 Uses	culturally	familiar	concepts	to	teach	basic	concepts	in	the	prescribed	curriculum.
•	 Uses	the	language	the	child	knows	best	to	teach	reading	and	writing	skills.
•	 Builds	on	and	continues	development	of	the	vocabulary	the	child	possesses	in	his	first	language	and	

then adds the L2 vocabulary through communicative, participatory methods using the first language 
as medium of instruction for teaching Filipino and English.

•	 Allows	the	child	to	continue	building	cognitive	skills	in	a	language	the	child	is	already	using	for	meta-
cognitive processes.

•	 Emphasizes	understanding,	meaning	and	communication	as	well	as	emphasizing	skill	development	
(accuracy and correctness).

Key Components of a MTBMLE Program:
 Preliminary research that gathers information about the language situation, the community’s motivation 
for MLE, and potential resources for the program (especially people). This includes preliminary assessment of 
learner achievement as base line.
 Awareness-raising and mobilization activities that provide information, generate interest, understanding of 
the issues and support for the program within and outside the community (government, NGOs, universities, 
donors, businesses).
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 Recruitment methods that bring motivated, knowledgeable and respected minority language speakers 
into the program alongside trained educators who train local teachers for implementing the program.
 On-going training and supervision that help MT speakers—teachers, writers, artists, editors, supervisors 
and trainers—gain competence, creativity, commitment and credibility within and outside the community.
 A process of developing and testing a writing system that will be acceptable to the majority of mother 
tongue speakers, to the government and will encourage members of the language communities to continue 
reading and writing in their language.
 Government-produced curriculum guidelines that can be adapted to a variety of minority language 
communities.
 Curriculum adaptation workshops in which local teachers use the guidelines to develop teaching plans 
that fit within the local culture.
 A literature production and procurement process that

•	 Equips	minority	language	speakers	to	write,	illustrate	and	edit	graded	reading	materials	in	their	own	
languages on a variety of topics that are familiar and interesting to the learners.

•	 Identifies	and	utilizes	localized	production	processes	for	inexpensive	production	of	reading	materials	
for testing in the communities

•	 Provides	 graded	 reading	 materials	 in	 the	 LWC	 that	 are	 interesting	 and	 relevant	 to	 people	 in	 the	
community and help them bridge into literacy in that language.

 Documentation and evaluation systems that provide information on a regular basis for strengthening the 
program and for reporting to government, donors and other stakeholders.
 Cooperation among the individuals and entities and links with existing programs—government agencies, 
NGOs and academic institutions—that are committed to supporting appropriate education in ethnic minority 
communities.
 In such cooperative efforts, each stakeholder group can contribute to different aspects of the program:
 Minority Language communities

•	 Conduct	preliminary	research
•	 Mobilize	support	within	the	local	community
•	 Develop	 community-centered	 curricula	 and	 instructional	 materials	 using	 centrally	 developed	

guidelines
•	 Teach	classes
•	 Train	and	mentor	new	teachers;	supervise	classes
•	 Write,	 translate,	 illustrate,	 edit	 and	 distribute	 graded	 reading	 materials	 in	 the	 ML	 Government	

agencies
•	 Establish	a	positive	political	climate;	mobilize	support	for	MLE	nationally	and	internationally
•	 Develop	policies	that	support	language	development	and	MLE
•	 Develop	curriculum	guidelines	that	can	be	adapted	to	different	ML	communities
•	 Train	supervisors	and	trainers
•	 Provide	funding	or	identify	and	encourage	outside	donors	to	support	MLE	programs
•	 Distribute	graded	reading	materials	in	the	LWC,	NGOs
•	 Train	ML	speakers	to	conduct	preliminary	research
•	 Provide	linguistic	expertise	to	support	orthography	development
•	 Train	ML	speakers	as	trainers,	teachers,	supervisors,	writers,	artists,	editors
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•	 Develop	curricula,	specifically	help	ML	speakers	to	adapt	curriculum	guidelines	to	their	local	context
•	 Facilitate	the	development	of	ML	literature	as	well	as	“bridging”	literature
•	 Provide	funding	or	identify	and	link	ethnic	minority	communities	to	appropriate	donor	agencies

Academic institutions
•	 Collect	and	provide	information	about	the	language	situation
•	 Train	ML	speakers	to	conduct	linguistic	research
•	 Provide	linguistic	expertise	to	support	orthography	development
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21 Reasons 
Why Children Learn Better 

While Using Their Mother Tongue
(Condensed Version)

A Primer on the Mother Tongue-based Multilingual education (MLe) 
and other issues on Language and Learning on the Philippines

RICaRDo Ma. DURan noLasCo, Ph.D.
Associate Professor, Department of Linguistics,

University of the Philippines, Diliman, Quezon City.

1.  what is mother tongue-based multilingual education or MLe?
 MLE is the use of more than two languages for literacy and instruction. It starts from where the learners 

are, and from what they already know. This means learning to read and write in their first language or 
L1, and also teaching subjects like mathematics, science, health and social studies in the L1. 

2.  when will children start learning Filipino and english?
 As they develop a strong foundation in their L1, children are gradually introduced to the official 

languages, Filipino and English, as separate subjects, first orally, then in the written form. 

3.  Does MLe only involve changing the language of instruction and translating the 
materials into the local languages? 

 MLE is an innovative approach to learning. Apart from programming the use of several languages, 
it also involves the following: (a) the development of good curricula (i.e. cognitively demanding); 
(b) the training of good teachers in the required languages for content and methodology; (c) the 
production of good teaching materials (i.e., error-free and culturally relevant); (d) the empowerment 
of the community(i.e. school-based management). MLE will not work when one simply changes the 
language by translating existing materials into the local languages. 

4.  what kind of learners does MLe intend to produce?
 MLE aims to produce learners who are:
	 •	Multi-literate—they	can	read	and	write	competently	in	the	local	language,	the	national	language,	and	

one or more languages of wider communication, such as English;
	 •	Multi-lingual—they	can	use	these	languages	in	various	situations;	Multi-cultural—they	can	live	and	

work harmoniously with people of culture backgrounds that are different from their own. 
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5.  what specific weaknesses in the Philippine educational system 
 does MLe seek to address?
 MLE seeks to specifically address the high functional illiteracy of Filipinos where language plays a 

significant factor. 
 As one educator, Professor Josefina Cortes, has observed, we have become “a nation of fifth graders.”

6.  why use the mother tongue or the first language (L1) in school?
 One’s own language enables a child to express him/herself easily, as there is no fear of making mistakes. 

MLE encourages active participation by children in the learning process because they understand what 
is being discussed and what is being asked of them. They can immediately use the L1 to construct and 
explain their world, articulate their thoughts and add new concepts to what they already know. 

7.  But our children already know their language. why still learn it in school?
 What we and our children know is the conversational language or the everyday variety used for daily 

interaction. Success in school depends on the academic and intellectualized language needed to discuss 
more abstract concepts. 

8.  why use the national language or Filipino in school?
 The Philippines is a multilingual and multicultural nation with more than 150 languages. A national 

language is a powerful resource for inter-ethnic dialogue, political unity, and national identity. 

9.  will the use of Filipino as medium of instruction and as a subject be advantageous to 
native Tagalog speakers?

 It is partially true that native speakers of Tagalog enjoy a small advantage under the present bilingual 
education set-up in which some subjects are taught in their L1. But this is nothing compared to the 
overwhelming bias of the present system for English. 

10.  will the use of the local and regional languages be detrimental 
 to building one nation?
 No, it won’t. On the contrary, it is the suppression of local languages that may lead to violent conflicts, 

disunity, and dissension. 

11.  why use an international language like english in school?
 Languages of wider communication like English should be part of the multilingual curriculum of a 

country. The graduates of this system should find relevance beyond their ethnic and national boundaries. 
Most world knowledge is accessible in English, and so, knowledge of English is certainly useful. It is not 
true, however, that students will not learn science and mathematics if they do not know English. The 
ideas of science are not bound by one language and one culture. 

12.  will using the mother tongue as language of instruction hinder the learning of a 
second language like english? 

 No. Many studies indicate that students first taught to read in their L1, and then later in an L2, 
outperform those taught to read exclusively in an L2. Learning to read in one’s own language provides 
learners with a solid foundation for learning to read in any L2. 
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13.  will increasing the time for english or making it the exclusive medium of 
instruction improve our english?

 No. This popular belief is increasingly being proven untrue. Large scale research during the last 30 
years has provided compelling evidence that the critical variable in L2 development in children is not 
the amount of exposure, but the timing and the manner of exposure. 

14.  what is the best way to attain proficiency in english? 
 For non-native speakers of English, the best way is to teach it as an L2 and to teach it well. This depends 

on the proficiency of teachers, the availability of adequate models of the language in the learner’s social 
environment, and sufficient reading materials. Simply increasing the time for English will not work. 

15.  Are local languages capable of being used as languages of instruction?
 Definitely yes. As far back as 1925, during the American colonial period, the Monroe Commission 

already recommended the use of the local languages in education.
 Beginning 1957, the local languages, or vernaculars, became the medium of instruction in Grades 1 

and 2. This vernacular education policy was abruptly abolished in 1974, when the bilingual education 
policy was launched by the Marcos government. 

 Languages grow and change in response to changes in the physical, social, political, spiritual and 
economic environments in which they are used. As a language is used for instruction, for example, it 
intrinsically evolves to adapt to the demands of its users. 

16. why not use an early exit program where the L1 is used from pre-school up to Grade 
3 and english is used as the exclusive medium of instruction thereafter?

 Early-exit programs can help but may not be enough. The international experience on the use of L1 
and L2 in education, especially in Africa, reveals that children need at least 12 years to learn their L1. 
It takes six to eight years of strong L2 teaching before this can be successfully used as a medium of 
instruction. 

 The consolidated Gullas, Villafuerte and Del Mar Bill (or the “English-only” MOI Bill) pending in 
Congress appears to support the use of the local languages and also the national language in education, 
as it provides that “English, Filipino or the regional/native language may be used as the MOI in all 
subjects from preschool until Grade III.” However, the Declaration of Policy section betrays the Bill’s 
real intention and this is to strengthen English “as the medium of instruction in all levels of education, 
from the preschool to the tertiary level.” The optional use of L1 and the national language as MOI 
really means that they may not be used at all. 

17.  Don’t we need more english since the language will provide more jobs for our 
countrymen, such as in the call center industry?

 Many believe that this is an extremely shortsighted view because not all Filipinos will become call center 
agents. The more important concern is how to solve the current mismatch between industry and the 
educational system. According to former Education Undersecretary Miguel Luz, the consensus among 
employers is that a high school diploma with its current coverage is inadequate for its purposes because 
Filipino high school graduates are weak in their ability to communicate, to think logically, and to solve 
problems. Luz adds: “It (the Gullas Bill) is a dangerous bill, however, because it places a misleading 
emphasis on English as the medium of learning. As such, the young learners and their teachers will 
concentrate on the language, not on Science and Math and literacy (that is more fundamental to 
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learning).” The best way to learn basic science and math, problem solving skills, and reasoning skills is 
through the L1. 

18.  what is a better alternative to the english-only Bill?
 A better alternative is House Bill No. 3719, filed by Congressman Magtanggol Gunigundo I of 

Valenzuela. The Bill is also known as the Multilingual Education and Literacy Bill, or the Gunigundo 
Bill, which is far superior to the English-only Bill in many respects. 

19.  Is it costly to practice MLe?
 Contrary to popular belief, L1-based education may actually cost less than a system that is based on 

L2. If we consider the money wasted on drop-outs, repeaters, and failures, as well as other added costs, 
studies show that L2-based education systems are more costly than L1 systems. 

20.  what do Philippine stakeholders say about MLe? 
	 •	The	Department	of	Education,	through	Secretary	Jesli	Lapus:	“We	find	the	bill	(the	Gunigundo	bill)	

to be consistent with the Basic Education Sector Reform Agenda (BESRA) recommendations and 
the bridging model proposed by the Bureau of Elementary Education where pupils were found to 
comprehend	better	the	lessons	in	class.”;	•	The	National	Economic	Development	Authority,	through	
NEDA Director General Ralph Recto: “From the economic and financial vantage points, we believe 
that	adopting	this	education	policy	(HB	3719),	in	the	final	analysis,	is	cost-effective...	;	•	The	Philippine	
Business for Education (PBED), one of the largest associations of businessmen in the country: “English 
and Filipino are languages `foreign’ to most children and legislating either as medium of instruction 
will do more harm to an already ailing system of education.”

	 •	The	Department	of	Foreign	Affairs	and	UNESCO	Philippines,	through	Secretary	Alberto	Romulo:	
“Multilingualism is the order of things in the UN and in the world. The unique richness of the world’s 
national identities draws on the many traditions that make up different countries and are expressed 
through local and indigenous languages. UNESCO supports mother tongue instruction as a means 
of improving educational quality by building upon the knowledge and experience of the learners and 
teachers.” 

21.  Do we have to wait for legislation to implement MLe?
 No. The Lubuagan experience, the DepEd Lingua Franca Project, and other existing programs using 

the local languages tell us that it is already possible to undertake an MLE program without waiting for 
legislation.

 Moreover, the Department of Education has already issued Department Order No. 74 which ushers 
in mother tongue based multilingual education as a fundamental policy in formal and nonformal 
settings.  
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DaY 1
Panel a:  Case studies on Mother Tongue Instruction I

effective education through community based 
language and development programs
Zenith Mousumy Sarker, Kuri Teresa Chisim and Mridul Sangma
SIL Bangladesh
zenith_sarker@sil.org

 In community-based language and development programs, a primary objective is local participation in 
decision-making and implementation. Programs supported by SIL Bangladesh are designed to build capacity 
for planning, developing and sustaining local ownership as communities work together to define and address 
their own language and development goals without sacrificing their language and cultural identity.

SIL works in partnership with 11 ethnolinguistic groups in Bangladesh. Mahle, one of these groups, 
are increasingly becoming independent, identifying their problems, finding solutions and taking initiatives 
to address education and development challenges. After developing awareness of the issues impacting their 
community, a Mahle “Language and Development Committee” was formed. This has become the primary 
decision-making group for language and development in their community and is taking the lead in the 
development of a strong mother-tongue based MLE (MTB-MLE) program.   

One of the targets of development is to improve access to appropriate education. SIL aims to assist the 
Mahle in achievement of “Education for All” through implementation of a MTB-MLE program where Mahle 
children benefit from improved education beginning in their mother tongue. Stakeholders’ opinions are 
honored and capacity is built in community members, who are involved in every stage of MTB-MLE program 
development.

This paper will describe how such a committee provides support for strong MLE programs and benefits 
both young children and the Mahle people. 

This paper will also illustrate how community members and local NGO’s can cooperate with national and 
international organizations to implement a strong community development program.

Z

Mga Leksyon sa Paggamit ng Sariling wika sa Pagtuturo ng
Kasaysayan ng Pilipinas at Mindanao
Rudy B. Rodil
MSU-IIT
ompong42@yahoo.com 

 Tatlumpu’t anim na taon akong gumamit ng Tagalog at Bisaya sa pagtuturo ng kasaysayan sa loob at sa 
labas ng klasrum at hanggang ngayon na retirado na ako patuloy ko pa rin itong ginagawa sa iba’t ibang porum 
sa buong bansa. Limang mahalagang bagay ang natutunan ko sa karanasang ito. Una, napatunayan ko na hindi 
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kapos sa bokabularyo ang ating mga wika sa larangan ng diskursong intelecktuwal. Pangalawa, mas madaling 
ituro ang kasaysayan lalo ang kasaysayan ng Pilipinas at Mindanao sa sariling wika, mas nadarama,  tumatalab,  
interactive at buhay,  ika nga. Pangatlo, higit na matalino ang mga estudyante kung sariling wika ang ginagamit.  
Pang-apat, kapansin-pansin na habang nagiging matatas ang mga estudyante sa pagpapahayag ng kanilang 
dandamin at pag-iisip, lalong tumataas ang kanilang pagtitiwala sa sarili. Panlima, hindi sagwil ang paggamit ng 
iba’t ibang sariling wika sa klasrum, nagiging tulay pa nga ito para ma-appreciate ng mga kabataan ang yaman 
ng iba’t ibang kultura.     

Z

history and Development of a Mother Tongue-Based 
Multilingual education Program in the Carribean
Diane Morren
SIL International
diane_morren@sil.org 

Objectives
 In this presentation, the participants will gain an understanding of why the people of the Western Caribbean 
Island of San Andres desired a reading and writing program for island schools in their own language.  Their 
English-based Creole language had traditionally been an oral language.  Many thought it was not worth writing 
down.  They asked, “Who would read it?” and “Why did they want to teach it in the schools?”
 Participants will see a power point demonstrating
	 •	 The	method	selected	by	Creole-speaking	educators	to	teach	reading	and	writing.		
	 •	 The	manner	in	which	materials	were	developed,	published	and	teachers	were	trained.
	 •	 The	results	after	five	years	of	reading	and	writing	Islander	Creole	English	in	three	schools	on	
  San Andres Island.

Content
 In this presentation, I will describe the trilingual education project for the Western Caribbean Island of 
San Andres that began in the late 1900’s and continues to the present.  The majority of the presentation will be 
spent on the scope and sequence of the project, materials development, and teacher training.  I will have actual 
examples of materials and teachers’ guides along with other authentic materials from the project.  The author 
of this paper was a consultant and facilitator for this trilingual educational project, and continues to have an 
active interest in it.

Z
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Thirty years of Bilingual education in Guatemala: A Case Study
Ronald Morren
SIL International
ron_morren@gial.edu 

 According to Lewis, 2009, 55% of Guatemala’s population speaks one of the 50 indigenous Mayan 
languages.  From European colonization until recently, almost all formal education used Spanish as the medium 
of instruction for Guatemala’s students.  Using a monolingual Spanish approach to teach Mayan-speaking 
children yielded less than desirable results.   
 During the 20th century Guatemalan educators made various attempts to improve educational outcomes 
for Mayan speaking children. In this paper, I’ll briefly describe various efforts prior to 1980 that have been 
attempted to educate minority language speakers in Guatemala and their results. 
 In 1980, a multilingual education project was initiated for the four largest Mayan language groups of 
Guatemala—Kaqchikel, K’iche’, Mam, and Q’eqchi’.  Originally the Project was for a pre-first year plus grades 
one and two.  The Project was eventually extended to include grades three and four, as well.  This Multilingual 
Education Project used the student’s Mayan language as the medium of instruction and taught the national 
language, Spanish, as a second language.  
 The purpose of this paper is to look at the design and implementation of Guatemala’s Multilingual Education 
Project. The paper will emphasize the Project’s development of mother tongue curricula materials and teacher 
training. It will conclude with the impact it has had during its 30 years of implementation, including evaluation 
and current status of the Project.

Panel B:  What makes a Philippine language?

The Dialectology of Cebuano:  Bohol, Cebuano and Davao

Divine Angeli Endriga
University of Asia and the Pacific
dapendriga@gmail.com 

 This paper is a description of the dialectology of Cebuano spoken in the provinces of Bohol, Cebu and 
Davao. It notes the similarities and differences between the dialects with regards to phonology (only consonants 
and vowels are included) and other constructions relevant to the study. Most of the data were gathered from 
Cebuano speakers from the respective provinces. The author hopes that this study will be helpful in writing 
materials, to decide on a standard orthography etc.. It will also help in understanding the nuances of Cebuano, 
sso it can be taught easily and facilitate easier shift from the mother tongue into Filipino and English when 
students reach the stage of learning them. 

Z
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A Pedagogic Grammar for Cebuano-Visayan
Angelo O. Pesirla
Cebu Normal University
angelpesirla@yahoo.com 

 Cebuano-Visayan, the lingua franca of the Visayas and Mindanao in the Philippines, needs a pedagogic 
grammar that is based on an observationally adequate and powerful linear description as a required component 
in the General Education Curriculum for B.A. and B.S. programs per CNU B.O.R. approval in 2000 of the 
CMO # 44, s. 1997 full implementation.
 A phonetic language, Cebuano-Visayan phonology needs to follow the alphabetic phonetic spelling system 
(spelled as sounded) observing phoneme-grapheme correspondence of three vowels and fifteen consonant 
sounds.An agglutinative language, Cebuano-Visayan morphology shares common characteristics with Bahasa 
Malay where affixes and particles dictate meaning, function, form class of words.
 The predicate construct in Cebuano-Visayan syntax, as in all Austronesian / Malayo-Polynesian and 
Philippine languages, assumes the linear marker for its basic unit of thought. Hence, Cebuano-Visayan 
sentences begin with the predicate and end with the subject. Thus, Cebuano-Visayan sentences are introduced 
by noun predicates, adjective predicates, adverb predicates, prepositional phrase predicates, intransitive verb 
predicates, transitive verb predicates. Hence, Cebuano-Visayan should be linguistically and pedagogically 
described as such for accuracy and adequacy.

Z

on the Making of an english-Cebuano Visayan Dictionary
Adelino B. Sitoy
Akademiyang Bisaya
cordovatourism@yahoo.com 

 Our first step was the formation of a duly registered Visayan Academy of Arts and Letters Foundation, Inc. 
(Akademiyang Bisaya) (changed to a single-named: AKADEMIYANG BISAYA on April 22, 2009), a non-
stock, non-profit and non-sectoral corporation.  Its primary purposes: to preserve and develop the Cebuano-
Visayan language and culture and to undertake relevant projects.
 The original founders came from the different organizations of Cebuano-Visayan writers, among them, 
Atty. Adelino B. Sitoy, Akademiya President, and the late Don Jesus P. Garcia, Sr., SUNSTAR DAILY publisher, 
Akademiya Board Chairman. The Akademiya’s first project was to put up an English-Cebuano Visayan 
dictionary.  Work thereon started in January, 1991.  Twenty Cebuano-Visayan writers attended the meeting.  
Weekly and monthly meetings followed.  But later, attendance dwindled.   Atty.  Cesar Kilaton, Jr.  and Mr. 
Rogelio Pono agreed to handle the project to the end.    
 Propelled by love of their language, writers Kilaton and Pono finally completed their work.  Meantime, 
Chairman Gacia, Sr. died.  But in his deathbed he willed that his SunStar Daily should print the dictionary-- 
which was eventually realized. It was launched by Gov. Gwendolyn F. Garcia on May 7, 2009, followed by  
Akademiya’s formal launching on October 17, 2009.
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 Its next project is to assist the DepEd in its implementation of Department Order No. 74 of the Secretary of 
Education which directs the use of regional languages as bridges in the teaching of subjects in the preparatory 
schools, Grades I, II and III.  

Panel C:  Teaching Mathematics in a Multilingual Framework

The Math Inside Songs, Stories, Dances, Poetry and Games
Alleli Domingo
University of the Philippines - Los Banos
allelidomingo@yahoo.com

 For mathematics education to be relevant   in the 21st century, it must offer an integrated, comprehensive 
and extensive view of the world. As an alternative to the fragmented systems so prevalent today, quantitative 
reasoning should enable learners to think broadly and across disciplines. Viewing math from multiple 
perspectives could go a long way to helping pupils overcome their fear of what they may have wrongly perceived 
to be a difficult, unnatural pursuit.
 Illustrative examples are presented to highlight the presence of mathematical concepts involved in dances, 
regional songs, stories, poetry and indigenous games.  Possible activities using movement and rhythm are 
suggested to make learning much more fun. 
 Engaging the children in their mother tongue naturally creates spontaneity and reduces math anxiety.  This 
experimental step taken towards an inter-disciplinal approach to the teaching of mathematics is recognition of 
the role played by multiple intelligences in today’s classrooms and a response to the need of making mathematics 
accessible for all students with varied cultural backgrounds and learning styles. 

Z

using Ilocano in Teaching Basic Number Concepts 
and operations in Arithmetic
Ernesto Toquero
Isabela State University
ectoquero@yahoo.com 

 This paper explores what primary school teachers can possibly do to make use of the children’s indigenous 
culture and the richness of their mother tongue as an effective medium in teaching mathematics following the 
MLE framework of Listening, Speaking/counting, Reading and Writing/solving. It attempts to show how the 
mother tongue can be used as a bridge, not only to learn the language of mathematics, but to build a strong 
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mathematical foundation that can be used for lifelong learning in mathematics. It demonstrates how cognitive 
development in mathematics is based on the language the child understands best – his/her mother tongue.
 This is done by making use of the mother tongue as a medium in building useful mathematical concepts that 
run through from arithmetic to algebra. Concepts such as grouping by tens, place value, exponents, addition, 
subtraction, multiplication, and division, combination of similar terms and other mathematical concepts and 
operations are derived from the way children count in their mother tongue.

Z

Math-talino sa unang wika, e sa Ibang wika?
Flordeliza Mayari, Victoria Tafalla, Aurora Maghuyop,Bernardina Echaluce,
Julita Magbitang, Florita Matic
DEPED Valenzuela
vickytafalla@yahoo.com, fm_ses@yahoo.com 

Jessa Mariz Fernandez
University of the Philippines- Diliman
jessamariz@yahoo.com 

 This study reports on an experiment done as an offshoot of low achievement scores of Filipino pupils 
in Science and Mathematics tests in the past.  The experiment covers grades 4, 5 and 6 students of Serrano 
Elementary School in Valenzuela City who were given a 10-item Mathematics test in Filipino and in English.  
The test questions were carefully selected from TIMSS 2007 by a Math teacher and were slightly re-worded by an 
English teacher. The questions were then adapted into Filipino by a Filipino teacher.  The test was administered 
to two classes (the high achievement class and the low achievement class) for every grade.  This study confirms 
the findings of the TIMSS studies in 1999 and 2003 as well as a local study by Dr. Allan Bernardo in 1999. 
These studies found out that student showed better understanding and solving abilities when the problems 
were written in their L1.

Z

Linguistic Cues and the Number word Acquisition in a Multilingual Context
Rowanne Marie R. Maxilom
University of San Carlos
wannex_007@yahoo.com 

 This study investigated the language codes used by the multilingual children and their mothers in uttering 
number words and the role of linguistic cues in the children’s acquisition of number word meanings. The study 
further inquired into the possible variation in the role of linguistic cues in number word acquisition across 
languages such as Cebuano, English, and Filipino.
 The participants of this study were twelve Cebuano-English-Filipino multilingual children aged 1.5-3 years 
old and their mothers. The mother-child dyads’ spontaneous interactions during bathing, dressing, feeding, 
playing, and reading were recorded for five hours (non-continuous).
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 Results revealed that the mothers and their children preferred to use the English code frequently in uttering 
number words. They also used the other language codes such as Cebuano, Filipino, and Spanish but not as 
frequent as the English code. The results also revealed that linguistic cues play a significant role in the children’s 
acquisition of number words. Also, the role of linguistic cues varied across languages. 

Panel D:  Developing quality and culturally sensitive 
  teaching materials

Traditional Music and Arts in the Classroom:  A whole-brain learning
approach to language and culture acquisition
Mary Saurman and Glenn Stallsmith
SIL International
mary_saurman@sil.org, glenn_stallsmith@sil.org 

 Language acquisition activates regions in both hemispheres of the learner’s brain. This is especially true 
in children, who demonstrate high levels of interaction between different brain regions during language 
learning activities. Experiments have shown that educational approaches which use the whole brain promote 
the integration of new language information. Therefore, teachers can help students acquire and retain new 
information by using a variety of learning activities that connect both hemispheres of the brain.
 Traditional societies throughout Asia use whole-brain learning approaches in the transfer of cultural 
knowledge or local wisdom. Folklore, music, drama, and dance are forms of communication that naturally 
provide a variety of activities for different learning styles. These cultural expressions also necessarily encourage 
the use of the local language, thereby providing students with opportunities for using the L1 that can aid the 
acquisition of an L2. 
 These relevant cultural art forms, including songs, poems, dance, drama and visual arts, can be integrated 
into classroom-based MLE programs. In addition to providing effective whole-brain learning strategies, they are 
also the means for intergenerational transmission of values, beliefs, and history. Local songs and performances 
can also function as mnemonic devices for learning, memorization and integration of important cultural or 
life information. This paper explores strategies for using traditional arts and folklore in the classroom thorough 
case studies from mother-tongue based multilingual education programs in Asia. 

Z
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Insider and outsider Roles and other essential elements in 
Developing Quality and Culturally Sensitive MLe Materials

Mansueto S. Casquite
Literacy Evangelism International Philippines

 For a sustainable and successful Mother Tongue-Based Multilingual Education Program (MTB-MLE), 
there has to be an ample supply of culturally sensitive and quality learning materials. The development of these 
materials is crucial and is dependent on what is appropriate to the intended learners’ interests and needs and 
to their growing abilities; and on what is available and what needs to be produced. Moreover, the integration 
of insider and outsider knowledge and resources, expertise and experiences are vital to the development and 
production of these materials so that they are relevant to the learners’ situation, reflective of their culture, real 
to their context, and responsive to their needs.

 This paper looks at the roles of the insiders and the outsiders in developing MLE materials of premium 
quality that honor and uphold the local culture, and bridge known concepts to unknown ideas. Furthermore, 
this paper will detail essential elements involved in producing quality and culturally sensitive MLE materials, 
namely: story writing, editing, formatting, illustrations, and field-testing.    

Z

Suwat-suwat lang god: Turning Teachers into writers
Raul Moldez
Bathalad Mindanao
rgmoldez@yahoo.com

 On July 4, 2009, Secretary Jesli A. Lapus announced that the use of the mother tongue as primary medium 
of instruction from pre-school up to at least grade three is now the policy of Department of Education, following 
the issuance of DepEd Order No. 74, series of 2009. The order nullifies the 35-year old bilingual directive laid 
down in the 1970s on English and Filipino as the only languages of instruction. Neither English nor Filipino 
is the first language (L1) of most Filipinos. Advocates of mother tongue-based multilingual education (MLE) 
argued that the policy will improve learning outcomes of the learners.
 While this writer believes learners acquire reading skills more easily in their first language (L1) than in a 
second language (L2), the implementation of this policy poses great challenges and problems, especially to the 
teachers. It cannot be denied that there is a dearth of MLE materials that could be readily used for classroom 
instructions. This is because, in the Visayas region in general and in Cagayan de Oro in particular, creative 
writers in Binisayang Sinugboanon seldom write short stories for children. While classic Philippine tales can 
easily be translated into the language of the learners by the teachers themselves, still some Philippine tales 
sound foreign to specific learners.
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 This paper will present simple steps in writing short stories for children and in producing quality book of 
short stories for children using affordable materials, thereby enabling the teachers to become creative writer-
author themselves. 

Z

on My experience in Teaching Sinugbuanong Binisaya to our Pupils in Grades 1, 2 & 3
Aida Zafra
Day-as Elementary School
cordovatourism@yahoo.com 

 The use of Sinugbuanong Binisaya as bridge language in teaching Mathematics and Reading is both 
interesting and experimental.  At last, we are now using in school the language we use at home.  The pupils are 
given the real experience; the words they speak contain the letters taught in school.  We teach the sounds of the 
letters, blend them by syllables, and form the words.
  As a teacher, I have made several discoveries in exploring the different learning areas especially in 
reading, reading comprehension, language and mathematics.  We find it imperative to use Sinugbuanong 
Binisaya, our first tongue, as our springboard in teaching.  The late Vilinghilda Tirol, Grade III teacher, used to 
read in class stories in the magazine Bisaya and translated them.  My own daughter enjoyed what she did.  She 
developed genuine love in reading (GLR).  
 I observed the principle:  start where the pupils are.  I reviewed words and blended the consonants with 
vowel letters to form syllabi (Cartilla Method).  I formed words either in Sinugbuanong Binisaya or in Pilipino 
to develop speed in reading I achieved the legacy “Zero Non-Readers”.  The pupils gasped when told that 
Sunday is Ligidligid in Cebuano. 
 Mother-tongue based, multi-lingual education shows that: 1) the language is easily understood by pupils; 
2) we value our own culture; 3) pupils easily express themselves; 4) more cohesive attention is registered 
especially among Grade I pupils.

Panel e: The science in science Teaching

Teaching Quality Science education in Filipino
Marina E. Balce
UP NISMED
marina.balce@yahoo.com

 One aspect of effective teaching that makes a significant difference to learning is the use of the mother 
tongue to communicate the nuances of any idea. To showcase this truism, fourteen selected Grade 5 pupils 
were taught a module about the respiratory system and the medium of instruction was Filipino.  Five other 
science teaching aspects were also considered: (1) hands-on activities to foster concept development; (2)  
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activities  written in English with translations in Filipino; (3) activities with embedded assessment items to 
ensure assessment for learning; (4) inexpensive and common materials for  improvising working models to 
explain the parts and functions of the respiratory system, the mechanism of breathing, and what happens to 
inhaled air; and (5)  summative assessment items to test for factual information, conceptual  understanding, 
and reasoning and analysis.  The sample was chosen by the Science Coordinator of a public elementary school: 
four above average (AA) students, five averages (A) students, and five below average (BA) students. This 
sample was taught the module The Breath of Life in five consecutive days, using a one-hour lesson per meeting. 
Posttest gain scores, including comparisons of pre-learning and post-learning   drawings, posted satisfactory 
average gain scores, especially the Average (A) group and the Below Average (BA) group. The average gain 
score of the A students was highest among the three groups. And, the average gain score of the BA students was 
not far from that attained by the AA students. This study contributed to the stock of strong evidence that using 
the mother tongue increases science achievement of students with varying abilities, provided other aspects for 
good science teaching would also be considered. 

Z

how do Pupils organize Information from Video Materials?
Editha T. Villaflor
UP NISMED
edithvillaflor@yahoo.com 

 This study examines elementary science pupils thinking while viewing video materials in L1. Concept 
maps help learners how to learn and using video materials in spoken language at home help facilitate learning 
of science concepts. Video material in L1 was shown to pupils in intact classes in grades 4 and 5 and the quality 
of change of children’s concept maps, was analyzed. Analysis of concept maps revealed that pupils were able to 
organize information even if the video material is in Filipino.

Z

In Science Learning: Two Languages are Better than one
Keithlyn C. Rubio
UP Diliman
keithlyn_rubio@yahoo.com 

 This study investigated the effects of language on how students comprehend and answer science questions. 
Two sets of exam sheets – one in English, the other in Filipino – were given out to Grade 4, 5 and 6 students 
from a private school in Los Baños, Laguna. The test consisted of 13 questions obtained from the TIMSS 
2003 and 2007 exam on Grade 4 science. The subjects in each class were divided into 2 balanced groups; the 
first one as the control group took the English set, while the other one as the experimental group took the 
exam translated/adapted into Filipino. A survey was also conducted to get necessary information about the 
students (i.e. science grades, over-all class standing, etc..) and what language or languages they speak at home 
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The present study concludes that:  (a) students who are good in English and Filipino are also good in science; 
and (b) students who speak two languages at home perform academically better than those who speak only 
one.  

Z

using Filipino in the Teaching of a unit on weather in Grade 4
Risa L. Reyes
UP NISMED
risalreyes@yahoo.com 

 The Department of Education has recently promulgated DepED Order 74, s. 2009 encouraging the use of 
the mother tongue. The order cites the preponderance of researches showing the advantages to learners of the 
use of the mother tongue. It goes on to describe the support system within the Department that will gradually 
institutionalize the use of the mother tongue in all subject areas and all grade levels for the first three years. 
Curiously, however, English remains as the language of learning and instruction for Science which formally 
starts in Grade 4. This paper reports the results of a small study using Filipino, the L1 of children in the area.
 In the study, a science class was conducted by the teacher solely in English in one intact section, and solely 
in Filipino in another. Both classes were videotaped and analyzed in terms of participation and understanding 
of the pupils of the science concept involved. The questions were asked: Which language did the schoolchildren 
understand better? In which language did they learn the science concepts more effectively? Test scores and 
verbal interaction in the course of the class were analyzed as were the answers to the teacher’s questions during 
the discussion or feedbacking/processing after the children had performed tasks and activities as a group or 
individually. Observations of both classes were documented by two persons to seek answers to the research 
questions.
 The study shows that the logic for instituting use of the mother tongue with gradual introduction of a 
second or third language for other subjects applies as well to the teaching of science. A recommendation of 
the study is that the mother tongue, in this case Filipino, be used in teaching Science from Grades 4 to 6 for 
effective learning of science concepts and development  the science process or thinking skills.
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Panel F:  Philippine Phonetics I

Primary Stress and Prosodic effects of Gemination in Ilocano
Buena G. Arquillo
University of the Philippines – Diliman
barquillo5@yahoo.com 

 This paper investigates the acoustic correlates of primary stress in Ilocano.  Duration, pitch and intensity 
are looked into. Using the PRAAT program, minimal pairs believed to be distinctive in stress were analyzed and 
segmented into syllables, then into the consonants and vowels composing each syllable. The stress of words with 
geminate consonants was also analyzed. This study shows that duration is the best determining factor of stress.  
Vowels bearing the primary stress tend to be longer than any other vowels in the other syllable(s) composing 
the word. Stressed vowels are likewise longer than unstressed vowels in the corresponding syllables of the 
minimal pair.  For two-syllable words bounded by geminates, the vowel before the geminate is shorter than the 
vowel after. For the primary stress in two-syllable words bounded by geminates, duration and intensity were 
found to be the determinants. When the geminate is surrounded by similar vowels (i.e. both [a]), the vowel 
after the geminate has a higher intensity than the vowel before. However, for two-syllable words bounded by 
geminates having different surrounding vowels, stress is found in the second vowel and is expressed by length.  
Intensity does not contribute for stress in this environment.  

Z

The Acoustic Characteristics of Vowels in Pangasinan
Francisco C. Rosario
University of the Philippines – Baguio
furashin@gmail.com 

 Languages in the Philippines, though almost all belonging to the Austronesian language family, have 
unique ways in how sounds and sound patterns are realized. The number of phonemic sounds varies in each 
language.
  The Pangasinan language, according to Richard Benton, has five significant vowel phonemes namely /a/, 
/e/, /E/, /i/ and /o/ or /u/, and 13 consonant phonemes. The quality of these phonemes changes depending 
on the environment. 
 This study aims to provide a scientific approach in describing the vowels of Pangasinan according to their 
acoustic properties and depending on the environments they are found.  These environments include stressed 
and unstressed positions involving correlates like pitch, duration and intensity. A software program will be 
utilized to analyze the individual characteristics of these vowels.  
 In general, this study aims to contribute to the development of linguistic materials in teaching Pangasinan 
language to its native speakers, and even to interested second language learners. 

Z
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The Acoustic Correlates of Stress in Tagalog
Carla Maria Katrina P. Tantiangco
University of the Philippines – Diliman
cmktantiangco@yahoo.com 

 Stress has been used to refer to the degree of force in producing a syllable. The prominence is usually due to 
intensity (loudness), duration (length) or pitch (frequency of vibrations). In Tagalog, stress denotes a change 
in meaning as seen in minimal pairs like [‘ga.bi] and [ga.’bi]. Previous studies have discussed its phonemic 
properties, but beyond the basic definition, the characteristics of stress are still unclear. Albeit with contrasting 
conclusions, Gonzales, Moriguchi and Schachter and Otanes link it primarily to duration but Bloomfield also 
adds pitch as a factor. This paper aims to provide a detailed look on the elements which constitutes stress 
in Tagalog using quantitative methods. With the aid of the PRAAT and Minitab15, the paper compares the 
duration, pitch and intensity values of minimal pairs whose difference is marked only by what is widely referred 
to as stress. The data acquired from the software suggests that the lack of length in the penultimate position – 
which also results in the shortening of the whole utterance – is crucial in the assignment of stress in a word. 

 

Panel G: second Language acquisition 

understanding why Some Chinese Speak Tagalog the way they Do
Mayyali Joy E. Ng
University of the Philippines
Diliman, Quezon City, Philippines
(+63)9164608496 / mayyalijng@gmail.com 

 This paper explores some prosodic and morpho-syntactic characteristics of the speech variety employed 
by Mandarin-speaking Chinese-Filipinos when conversing in Filipino.  The first section of this paper discusses 
how speakers of a tonal language adapt to the speech rhythm of a non-tonal language.  Mandarin is a tonal 
language. It possesses four lexical tones. The third, when used in a combination, is simplified by means of 
toneme deletion (Schoenfeld &Kandybowicz 2008). On the other hand, Tagalog is a non-tonal syllable-timed 
language.  What would be interesting to find out is if the tone inherent in a Chinese word or utterance is 
carried over by the speaker to its Tagalog equivalent.  The second section of this paper deals with how speakers 
of an isolating “SVO” language talk in Tagalog, an agglutinating “VSO” language.   It is noticeable that the 
Tagalog that most Chinese employ in conversations are different. This study posits that these Chinese, though 
using Tagalog lexical items, utilizes the syntax of Mandarin in their constructions.   The Chinese do not inflect 
their verbs to show case or aspect.  Furthermore, their pronouns do not differ according to case, thus case is 
determined through strict word order. Interviews with several informants will be conducted where informants 
will be asked how they speak a certain Mandarin construction in Filipino. The gathered data will be used in 
morpho-syntactic analysis. A short film will be shown to each interviewee and asked to relate the story they 
have seen both in Tagalog and in Chinese. The recorded stories will be used for prosodic analysis. 

Z
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 The Impact of Inflectional Awareness on the Fast Mapping of Novel Verbs in
Filipino, english, and Chavacano by 46-81-Month-old Filipino-english
and Chavacano-english-Speaking Children
Claribel C. Concepcion, PhD
Coordinator, Graduate Programs
Faculty, Languages Department
School of Liberal Arts
Ateneo de Zamboanga University 

      To utilize inflectional cues for syntactic bootstrapping, learners must recognize that inflectionally varying 
words are instances of the same words.  Children with morphologically richer languages like Filipino, experience 
instances of inflectional variation more often and may recognize inflectionally varying words as instances 
of the same words earlier than Chavacano and English learners. In this investigation,  Filipino-English- and 
Chavacano-English-speaking children aged 46-81 months were taught novel verbs in fast mapping tasks 
under two conditions: no variation, in which inflections did not vary between  test and exposure (e.g. neps-
neps) and variation, inflections alternated between exposure and testing (e.g. neps-nepped).  This procedure 
examined children’s ability to fast map novel verbs using inflectional cues to limit referents of novel verbs 
and their morphological awareness in relation to age and level of vocabulary development.  Results revealed 
that the children were able to fast map novel verbs given in their respective languages, showed awareness of 
the inflections in the novel verbs, and used these as syntactic cues to narrow down the meanings of novel 
verbs.  This was indicated by the significant effect in the two conditions examined.  There was also a significant 
difference in the performance between the Filipino-English- and Chavacano-English-speaking children. 
However, the bootstrapping ability of the children  did not correlate with age but correlated with the children’s 
level of vocabulary development.  These findings indicate that exposure to inflectionally rich languages such 
as Filipino can facilitate children’s recognition of inflectional  morphemes and enable them to parse the stem 
and the inflection. 
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The english Vowel Space of Filipino Children 
Christine C. Espedido
Department of Linguistics, University of the Philippines, Diliman
tintin7978@hotmail.com 3
 
 This paper describes the acoustic characteristics of English vowels, as spoken by Filipino elementary school 
students. Acoustic measures of duration and first and second formant frequencies were obtained from 30 
children, while producing words containing the vowels / / in English, representing 
both genders. In characterizing these vowels, I also compared the data to a vowel mapping of the Filipino 
vowels of the children and to the vowels of 46 American children from the data of Hillenbrand et al., [ J. Acoust. 
Soc. Am., 97, 3099-3110 (1995)]. The analysis of this study is that Filipino children could produce or 6 out 
of the 11 English vowels. The Philippine English vowels are  and a near-close near back 
rounded /u/. Moreover, Filipino English vowels were 62% shorter than that of the American L1 speakers. 
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This paper is a first approximation of the sounds of Philippine English as spoken in the elementary grades in 
a particular public school and explores how and why they differ from the sounds that native English speakers 
produce.  
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The Acquisition of Case Marking by L1 Chabacano and L1 Cebuano Learners
of L2 Filipino: Influence of Actancy Structure on Transfer
Aireen Barrios, Ateneo de Zamboanga University
aireenbarrios@yahoo.com
 
 The study investigated how Cebuano- and Chabacano-speaking children in the Philippines acquire case 
markings in Filipino.  Cebuano is similar to Filipino in possessing an ergative actancy structure, whereas 
Chabacano has an accusative actancy structure.  Fifty Chabacano and 50 Cebuano children (7 to 8 years 
old) were asked to describe transitive and intransitive actions in Filipino, and to judge the grammaticality 
of sentences with either correct or incorrect case markings of transitive and instransitive forms.  The results 
showed positive transfer for the intransitive subject and transitive object in both groups, and negative transfer 
for the transitive subject among the Chabacano children who tended to overgeneralize three case marking 
patterns in Chabacano when speaking in Filipino.  Implications for Filipino L2 instruction for different L1 
speakers in the Philippines are discussed.  
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DaY 2
Panel a:  Case studies on Mother Tongue Instruction II

Building on Firm Foundations:  Mother Tongue Based early Childhood education
Catherine Young and Fiona Morgan
SIL International
catherine_young@sil.org, fiona_morgan@sil.org 

 The goals of Education for All (EFA) are centrally concerned with access and equity. If children are excluded 
from education, they are denied their rights and prevented from developing their potential. Although many 
countries in Asia are making significant progress in meeting EFA targets, the challenge remains of expanding 
access to quality basic education to include marginalised groups, particularly learners excluded through 
ethnolinguistic identity.
 The early experiences the child brings to school are fundamental in setting a foundation for cognitive and 
academic development. The early years of schooling form attitudes towards formal education which impact 
retention of learners in the school system. Such development is a function of the child’s interaction with all the 
structures of the environment in which he lives. The extent to which the student’s home language and culture 
are incorporated into the curriculum and smaller communities are encouraged to participate in their children’s 
education can be seen as inclusive strategies that value local ownership.
 Drawing on experiences in Bangladesh and elsewhere in Asia, this paper focuses on pre-primary education for 
children from non-dominant language communities.It describes the ways in which appropriate curriculum design, 
materials development and classroom management strategies can validate the pre-school experiences of learners. 
Mother tongue based early childhood education prepares children to learn the national language of education and 
additional languages, as appropriate without sacrificing their home language and ethnolinguistic identity.
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Building oral Competency in the Mother Tongue as a Foundation for 
School Based and Second Language Learning
Ellen J. Errington
SIL Asia
ellen_errington@sil.org 

 The child entering school already possesses a growing vocabulary and knowledge base in their home 
language. They have learned skills by listening, observing and experimenting. These oral skills are a solid 
foundation for school-based learning.
 Oral competency continues to develop until about age 12. This competency has a direct connection to the 
child’s future success as a reader and writer. Even as the child has learned in the home by listening, observing 
and approximating behaviours, these same techniques are transferable to the classroom as children develop 
their competencies in the mother tongue and then transfer those skills to learning and using other languages.
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 The use of the home language in the classroom encourages connections with the community. In the early 
grades, the children’s oral skills are built by listening to stories and sharing their own experiences. Games and 
activities are fun ways of building skills while employing traditional learning styles.
 In later grades, children can use listening and speaking activities to support both higher level cognitive 
skills and second language learning. This session will provide many practical ideas for building oral skills in the 
classroom.
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Lipat, Lapit, Lapat:  Responding to Challenges in Curriculum Development in
Mother Tongue-based Multilingual education
Edizon Fermin
Miriam College High School
efermin@mc.edu.ph 

 Awareness, autonomy, and authenticity are issues that need to be addressed to ensure the relevance of 
curriculum development efforts that will realize the goals of mother tongue-based multilingual education 
(MLE). In responding to the challenges posed by these issues, both public and private educational institutions 
are currently caught in an exciting search of relevant approaches to curriculum evaluation, development, and 
implementation. In this workshop session, a framework for facilitating curriculum development that will work 
towards the goals of MLE will be presented. Its usefulness in a recent institutional national language curriculum 
development initiative shall also be discussed. From these inputs, participants will be engaged in exploring the 
nuances of the framework that may be useful in facilitating MLE curriculum development in their respective 
institutions. At the end of the session, it is hoped that participants will appreciate that the process of MLE 
curriculum development is a creative exercise towards placing the learner at the heart of the meaningful linking 
of national educational goals and institutional strategic goals. 

Z

Dual Language Program Models in Philippine Progressive Schools
J. Aleta Villanueva and Ani Almario
UP Open University and The Raya School 
j.aleta.villanueva@upou.edu.ph, ani.almario@gmail.com 

 Recent research suggests that Two Way Immersion programs are most effective in maintaining a child’s 
first language as they are learning a second language when the programs are implemented in conditions which 
necessitate and support them (Howard and Christian, 2002).  In the light of the ongoing advocacy for mother-
tongue-based education, what remains to be seen are concrete program models local schools can explore to 
effectively support instruction in two or more languages. This   paper describes dual language program models 
designed and implemented in two progressive schools, namely The Raya School and The Builders’ School.  
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The paper reports on the two-way immersion programs and the conditions in both schools that support 
learning in both English and Filipino. The data presents how the schools’ programs deliberately plan to ensure 
a balance of the language use among its respective student populations whose profiles are generally ideal for 
dual language to work.  The results of this research emphasize the important role Philippine progressive schools 
play in developing alternative education models which encourage children to maintain their mother tongue in 
a society where English remains to be the language of aspiration. 

Panel B:  Language and Computers

A Computational Approach to Filipino Speech Rhythm
Timothy Israel D. Santos, Rowena Christina Guevara,
Ian Dexter Garcia and Ricardo Ma. Nolasco
University of the Philippines – Diliman
tdsantos1@up.edu.ph 

 Embedded in the human perception is the distinction of speech rhythm to discriminate between languages. 
The rhythm of Filipino speech is given empirical validation in this paper using the computational and statistical 
methods prescribed by Ramus, Nespor, and Mehler (RNM) implemented on the Filipino Speech Corpus 
of the Digital Signal Processing Laboratory. Following the two sub-grouped convention, syllable-timed and 
stress-timed, the Filipino language was shown to be syllable-timed, and in the extended classification system, 
it was shown to be Mora-timed. The study was intended for the comprehensive modeling of the prosodic 
parameters of Filipino Speech for a natural-sounding Filipino Text-to-Speech (TTS) system, and a robust 
Automatic Speech Recognition system. The paper was already published and presented in a digital speech 
processing conference, but it was recently brought to our attention that the study has major implications to the 
linguistic description of the Filipino language, and to the recently ratified mother-tongue based multilingual 
education. Similar to digital speech systems, a person studying a second language (L2) will decide on the 
segment units he or she will use. If not guided properly, the student will be segmenting speech according 
to the rhythm of the native tongue (L1). Proper awareness of such speech parameters is very important for 
the student to avoid confusion, and especially for the teacher who will need to come up with an appropriate 
program to facilitate effective language acquisition.

Z
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Filipino Databases and their Applications to educational Institutions
Rowena Christina Guevara, Arvin Jeremy Agoncillo,  Mio Miguel Galang, Kristina Tejerero,
Prospero Naval Jr., Ed Peter Cabalfin and Ricardo Ma. Nolasco
University of the Philippines – Diliman
gev@eee.upd.edu.ph;  aj.agoncillo@gmail.com; miguelgalang@gmail.com; kristina.tejerero@gmail.com 

 In this paper, we describe the different databases for Filipino speech and Filipino sign language developed 
by the University of the Philippines - Diliman. The Filipino Speech Corpus (FSC) was created by the Digital 
Signal Processing Laboratory (DSP Lab) of the UP Electrical and Electronics Engineering Institute for the 
purpose of Filipino speech recognition. The FSC contains text and spontaneous speech of 100 Filipino 
speakers from all over the country. A second database, FSC 2, was developed for diphone-based Filipino 
speech synthesis. FSC 2 consists of 4 speakers. A Filipino Sign Language (FSL) database was developed by 
the Computer Vision and Machine Intelligence Group of the UP Department of Computer Science and the 
DSP Lab. The FSL is a video recording of 117 unique FSL signs performed by three native FSL signers. Only 
traditional signs were used. The FSL was developed for sign language recognition. 
 Through the databases mentioned, the standardization of Filipino on the basis of actual usage could be 
achieved despite its rapid and dynamic development. For example, FSC has been used to standardize the 
spelling of English loan words in the Filipino dictionary through vowel mapping from the English language to 
their Filipino equivalents. Finally, the FSL aims to unify the deaf communities in the country through the use 
of a national set of signs.
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Stressed out with Stress: the Perceptual Recognition of Stress 
in a Philippine Language
Maria Paz C. San Juan, Sergey B. Klimenko and Jem R. Javier
University of the Philippines – Diliman
sanjuanpc@ldschurch.org; venom4000@gmail.com; jemroquejavier@gmail.com 

 Prosodic properties are features of human speech sound that can be assigned to units larger than a segment 
like syllables and phrases.  Earlier studies have established that not all components of the speech signal are 
perceived to be distinctive by speaker-hearers.  It is not enough therefore to establish the acoustic correlates of 
“stress” if the same cannot be so identified through simple hearing.  This study aims to establish by experiment and 
statistical methods the relative contribution of “stress” variables (pitch, length, and intensity) in distinguishing 
one member of minimal pairs or set from the other.  Through GoldWave and PRAAT programs the variables 
are modified and sets of synthesized utterances are evaluated by a sample of native speakers.  By comparing 
the results of this experiment with those acoustic measurements we intend to determine with confidence the 
variable or combination of variables that dictates what has been widely referred to as stress.  

Z
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A Perception Test on Plosive Consonants
Divine Angeli P. Endriga and Michaelangelo  E. de la Cerna
University of Asia and the Pacific, UP Integrated School
dapendriga@gmail.com, michaelangelodelacerna@yahoo.com 

 This paper is a preliminary investigation on how Filipino schoolchildren perceive the plosive consonants 
/p/ and /b/, /t/ and /d// and /k/ and /g/ depending on their location in the word. These phones are close 
in the place and manner of articulation that they are hard to distinguish and are often interchangeable. These 
sounds are source of confusion for language learners.
 The study was conducted among the Grade III students of the University of the Philippines Integrated 
School (UPIS). In this grade level, the children are just being taught the sound patterns and still not too familiar 
and trained in distinguishing the sound differences. Minimal pairs were used for the discrimination tests. From 
this process, the authors hope to identify an “ideal” sound, the sound which is clearly identifiable as a specific 
sound (e.g., /p/ as [p] and not as [b] and vice versa] by determining where children could easily perceive the 
sounds in relation to their position in the word and the adjacent vowels.
 This study will be helpful in teaching Filipino to children with a different mother language and for other 
language learners as well.

Panel C:  endangered Languages and their Revitalization

Taking Another woman as my Mother: The State of the waray
Language as Used by Today’s Waray Children
Voltaire Oyzon
Leyte Normal University
v.oyzon@gmail.com 

 The central question of this study is whether or not Waray schoolchildren ages 9 to 14 years old are shifting 
from their Waray mother language to Tagalog and English. The respondents, through a vocabulary test, were 
asked to give as many Waray equivalent words to each English term presented. The test focuses on words found 
in the home domain of the Warays. Purposive sampling technique is used. Respondents are divided into rural 
and urban respondents. Frequency distribution was utilized to tabulate and analyze the data.
 The study found out an inverse relationship between the children’s vocabulary competence in L2 and 
L3 (that is, Tagalog and English respectively, which are taught in school) and vocabulary competence in L1 
(Waray). They tend to substitute Waray terms with English and Tagalog vocabularies and forget the Waray 
words. Distinction of Waray words from English and Tagalog words are blurring among the respondents. 
Children’s negative or indifferent attitude towards the Waray language was also observed.

Z
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The Role of Religious educational Institutions in Revitalizing endangered
Languages in Northern Luzon in Support of MLe
Bonifacio Ramos
St. Mary’s University
bonifacioramos50@yahoo.com 

 Taking a cue from the strong exhortation of the Director-General of UNESCO, Koïchiro Matsuura, during 
the celebration of the 2008 International Year of Languages, where he underscored that “within the space of a 
few generations, more than 50% of the 7,000 languages spoken in the world may disappear,” this paper looks 
into the silencing of certain languages in Northern Luzon (Amianan).  Many Ilokanos, Ifugaos, Bugkalots, 
Isinays, Iwaks, Ibanags, Gaddangs, Yogads, Kalingas, Isnags, and other  Amianan peoples prefer to communicate 
in their L2 (Tagalog/Filipino or English)  than in their regional and minority languages (L1) – which could 
spell out the demise of their first languages.  This paper also looks into the present and recommended roles 
of religious educational institutions, particularly those of the Congregation of the Immaculate Heart of Mary 
(CICM), in the preservation, promotion, and revitalization of indigenous languages in support of the present 
thrust on mother tongue-based multilingual education (MLE) and indigenized curriculum and instruction. 

Z

The Revitalization Challenge for Small Languages:  The Case of Isinai
Celina Marie Cruz
University of the Philippines – Diliman
celinamariecruz@gmail.com 

 The paper reports on the current conditions of the three dialects of Isinai found in the municipalities of 
Aritao, Bambang and Dupax del Sur, in Nueva Vizcaya, Philippines and valiant efforts of the local communities 
to save the same. Using Joshua Fishman’s Graded Intergenerational Scale (GIDS) and the UNESCO’s proposed 
language vitality and endangerment assessment, the three dialects have been evaluated as being situated in 
significantly different levels of language endangerment. The present investigation and David Crystal’s Six 
Prerequisites for Language Revitalization serve as the basis for proposing strategies on how small language 
communities can survive and empower themselves despite intrusion from more dominant language groups. 
The implications of the new education policy on mother tongue based multilingual education to these 
revitalization efforts (Department Order No. 74, s. 2009) are likewise explored and discussed.
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Panel D:  ang Hirap Mong Ispelingin – 
  Issues on orthographic Development

Notes on writing in Ilocano: Linguistic and Non-Linguistic Factors
Alyssa Cecille Joy B. Pacubat
University of the Philippines - UP Diliman
aj.pacubat@gmail 

 According to Department Order No.  74, the first fundamental requirement for a strong Mother Tongue 
– based Multilingual Education is a working orthography (spelling) for the chosen local language that is 
acceptable to the majority of stakeholders and which promotes intellectualization of that language.
 This study focuses on reviewing existing orthographic practices by users of Ilocano.  The first consideration 
is one of depth, meaning, the level of linguistic structure at which all the features of the language are represented.  
For this purpose, a brief analysis of the phonemes of Ilocano is undertaken with the use of the Speech Analyzer, 
PRAAT, and the Transcriber programs.
 Other considerations for such an orthography are non-linguistic:  (a)  it should be easy to learn for both 
beginning readers/ writers and for non – (fluent) speakers, (b) it should be easily handled by fluent readers 
and writers, (c) it should encompass various dialects, and (d) it should easily learned by speakers who are 
literate in another dominant language, (e) it should facilitate learning in the other dominant language, and (f) 
it should facilitate technical text (re)production. It is on the basis of these linguistic and non-linguistic factors 
that a new working orthography is proposed for Ilocano.   

Panel e:  Language in education Policies

The Cebuanu-Visayan Language as Medium of Instruction 
in Teaching Literature Subjects in the Tertiary:  
Basis for Multilingual Policy Making
Angeles De Pio-Suarez
University of Southern Philippines Foundation
angelpsuarez@yahoo.com 

 The objective of the study is to determine how effective  the Cebuanu-Visayan (CV) language is as medium 
of instruction, instead of English, in teaching literature subjects to first level tertiary students whose native 
language is Cebuanu-Visayan (Binisaya). The research will look into the performance of students in the three 
learning domains: cognitive, affective and psychomotor. The study is experimental involving fifty (50) students 
and will utilize Pretest-posttest Control Group design. For treatment of data the study will use T-test, Two-way 
Analysis of Variance (ANOVA) and Pearson r Correlation-coefficient to determine the relationship between 
language of instruction and students’ performance in the areas of reading, writing and comprehension.       
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 Only literary texts written in CV or translated texts from other languages to CV will be used in the 
experimental group, while the control group will use textbooks in English with English as the medium of 
instruction. For control purposes, there will be only one instructor for both groups, one who has been teaching 
in the CV language for at least two years. Problem statement/s and hypotheses are anchored on several 
assumptions on Mother tongue-based learning and the Teaching-learning process.

 

Panel F:  MLe across Disciplines

Ancient Baybayin:  early Mother Tongue-Based education Model
Bonifacio Comandante
Asian Social Institute
bonicom@yahoo.com 

 Miguel Lopez de Legaspi first experienced the linguistic diversity of the Philippine Archipelago on 1565. 
In the succeeding years, Catholic missionaries were heaping praises on the excellencies of Baybayin Language, 
not hesitating to compare it even to the Hebrew, Greek and Latin, the prestigious language of the letters and 
religion during that time. 
 Fletcher Gardner in 1938 quoted Luyon wife of Yagao (Tribal Mangyan) as saying, “Our writing never 
changes as it is taught to the children.”  Extant Baybayin scripts such as Tagalog, Ilocano, Bisaya, Bohol, Bicol, 
Pampanga, Pangasinan, Hinunoo, Buhid, Bangon and Tagbanwa have been found very recently to predate the 
birth of Christ. 
 While Filipinos lost the ancient art of writing in favor of the Spanish Orthography, the spoken Baybayin 
language fortunately enough has flourished to this very day. Long before the arrival of the Spaniards, Baybayin 
has been used in detailing personal and domestic interests, postal scheme, writing poems, art works, healing 
modalities and conducting rituals for festivities and spirituality. Higher education back then was done by 
teachers called “Pantas.”

Z
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Sampung mga Daliri, kamay at Paa: Isang Panimulang Pagtatala ng Austronesian Root 
sa mga Bagay na may kinalaman sa kamay, Paa at Bahagi ng katawan
Eros Atalia
University of Sto. Tomas
proletaburgesya@yahoo.com 

 Sa pamamagitan ng Austronesian Root Theory, magiging madali para sa mga mag-aaral na makahanap ng 
mga salita, makapagtagni-tagni ng mga konsepto na magkakaugnay sa isa’t isa (kung magiging pamilyar ang 
guro sa paghahanap o pagtukoy ng nasabing root). Hindi lang pagpapalawak ng bokabularyo ang kabutihang 
maidudulot sa mga mag-aaral at guro ang kaalamn sa Austronesian Root Theory, bagkus, lalong higit itong 
mapapahalagahan sa habing semantiko (semantic weaving), concept mapping, word association, context clue 
at iba pa.  Dahil ang Tagalog/Filipino ay isang katutubong wika sa Pilipinas na kinakikitaan ng pagkakaroon 
ng posibleng pattern ng Austronesian Root, at ang Tagalog/Filipino, gaya ng maraming wika sa Pilipinas, ay 
kabilang sa isang malaking pamilya ng wika, posibleng magamit ang mga corpus sa Tagalog upang mapag-
aralan din ang ibang mga wika sa Pilipinas
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Listening to the overheard: Translating Philippine Literatures to english
Corazon D. Villareal
University of the Philippines – Diliman

 The paper demonstrates that Philippine vernacular literatures translated into English project a strong 
overheard—usually an aural, oral quality arising from the local cultures. But more than just the aural, the 
translations bear the traces of the phonology, lexicon, and syntax of the original texts.  In the shift from mother 
tongue instruction into English, it would be ideal to use such translations as they make English accessible to 
the learner.  Moreover, in the linguistic interventions introduced by the literary translators, the learners gain 
insights into the dynamics of language use. More importantly, they learn to understand their cultures and be 
proud of these even while learning a foreign language.

Z

Discovering the ethnic in Philippine history
Ma. Bernadette Abrera
University of the Philippines – Diliman
bernadetteabrera@yahoo.com

 The new course on Ethnic History of the Philippines will begin with a discussion on ethnic identity, which 
is always an articulation of cultural uniqueness and sense of centrality.  This uniqueness recognizes the exclusion 
of others who are not within its recognized boundaries, from the geographic, linguistic, cultural to the moral. 
 The proposed paper will discuss the articulation of the group’s cultural uniqueness from the ethnic 
perspective, utilizing the ethnohistorical narratives of selected major ethnolinguistic groups.  Language will 
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be utilized to delineate the ethnic identity and recognition of self and other, as well as discover the ethnic 
symbols and mythmaking that play a significant role in the memory and tradition of the group.  How do they 
refer to themselves? To their various social relations?  To others?  From these antecedents, what common 
elements serve as the ethnic foundations of the nation?  The paper will try to show that while the various ethnic 
groups recognized their own particular uniqueness, these groups nonetheless had shared ideological symbols 
especially in reference to power.  By documenting the terms for identity and differentiation, the social relations 
within the community and outside will be revealed. The common elements that constitute the political myths 
point to the elements that will become important upon the emergence of the nation.  These concepts and 
symbols will be revealed by the ethnic language.  The study of history, therefore, including the development 
of nationalism and nationalist ideals, will benefit from knowledge of the language and the memories that it 
holds.

Panel G:  Philippine Phonetics II

Secondary Stress and Lengthening in Tagalog
Anna Tasnim S. Basman
University of the Philippines - Diliman
tazzznim@yahoo.com 

 In this paper, the author dwells into the characterization of secondary stress in Tagalog and the related 
phenomenon of compensatory lengthening using experimental and quantitative methods.  It reviews claims 
made by earlier studies that secondary stress forms an independent suprasegmental category in this language, 
being associated with shorter duration than a primarily stressed vowel (but longer than an unstressed vowel) 
and lower pitch than both of them.  It also challenges the occurrence of compensatory lengthening in glottal 
stop deletion.  Two sets of words were recorded and measured using the PRAAT software [5] while Minitab 15 
[6] is used for the analyses.  The first set involved words with final glottal stops that get deleted when followed 
by another word. The second set consisted of minimal pairs based on French’s description of five types of 
minimal pairs that differ only on secondary stress [4].  The duration, pitch and intensity of involved syllables 
and/or phonetic segments from these words were then measured and analyzed.  The results of my study are as 
follows: a.) lengthening, together with pitch, accompanies secondary stress in Tagalog.  However, the pitch on 
unstressed vowels is higher than that of secondary stressed vowels and the pitch of secondary stressed vowels 
is higher than that of primary stressed vowels; and b.) There is no compensatory lengthening in Tagalog when 
final glottal stop is deleted in the said environment. 

Z
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Some Phonological Constraints in Tagalog
Lorraine Joy A.  Lavaro
UP Diliman
jaslavraine@yahoo.com 

 This paper discusses four (4) sound patterns observed in the Tagalog language. These are:  a)   [d] and [r] 
alternation (but not in all cases);   b) syllable restriction of the glottal sounds [?] and [h];   c) overwhelming 
bias for the [u] and [o] sequence, and d) metathesis phenomena.   These patterns are accounted for by the 
following interacting factors:   a) the sonority hierarchy, where phonemes that are less sonorous always come 
first before the more sonorous sounds; b) diminished perceptual salience which motivates improvement of 
the acoustic and auditory cues in identifying the sound or sound sequence; and c) speaker’s knowledge of the 
language and usage, where the preference is on more practiced articulatory routines.   The phonetic and written 
data for this study was taken from surveys, personal interviews, and examples from earlier studies.   Phonetic 
data analysis was undertaken through PRAAT and Speech Analyzer programs.
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An Articulatory and Acoustic Investigation of kalanguya Consonants
Paul Julian C. Santiago
University of the Philippines – Diliman

 This paper discusses the articulatory and acoustic properties of Kalanguya consonants. This study uses 
static palatography to determine the articulatory positions for coronal stops and acoustic analysis to describe 
some characteristics of certain consonants. Some remarkable findings of this study are as follows: (a) the places 
of articulation of coronal stops /t/, /d/, /l/ and /n/ are at dental and alveolar regions. (b) Glottal consonants 
of Kalanguya can be geminated and when geminated, the length is twice longer than the single glottal sound. 
(c) The voiced bilabial stop /b/ is labialized. (d) Finally, the voiceless plosive /k/ is uvular, which is rare in 
Philippine-type languages.  

Z

The Prosodic effects of Affixation in Philippine Languages
Carla Maria Katrina Tantiangco, Michael Wilson Rosero and JC Dawn Lim
University of the Philippines - Diliman
cmktantiangco@gmail.com 

 This paper is a study of the prosodic effects of affixation to the stem it attaches to, an area which has been 
somewhat ignored by previous studies. The paper will not only focus on the contribution of the affix to the root 
but also on the internal change that occurs as it undergoes affixation. Particularly, the paper will describe the 
movement, or the lack thereof, of stress in this morphological process. The paper will also detail the semantic 
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contribution of stress to the derived word e.g. arál -> arálin and aralín. The shift in stress plus the suffix [-in] 
usually suggest the meaning of “prone to…” while the shift stress accompanying the suffix [-an] usually suggest 
the meaning “a place for…” What is more important is the observation that both the affix and the stress can 
only trigger a meaning which speakers find useful to their culture.  

Z

Panel H: no Vocabulary? The Intellectualization Issue 
on Philippine Languages

MLe During the Spanish Period:  Philippine Dictionaries from 1521 to 1896
Amelia P.  Punzalan
UP NISMED
amelia.punzalan@up.edu.ph 

 What was the language of instruction used by the Spanish friars in the evangelization campaign?  What 
was the language policy during the period? What was the status of dictionaries in the Philippines from 1521 
to 1896? The paper will try to answer the above questions based on an initial study on dictionaries in the 
Philippines written from 1521 to 1896 as well as on a representative analysis of two major Tagalog-Spanish 
dictionaries written in 1624 and 1754 namely, Vocabulario Tagalo and Vocabulario de la Lengua Tagala, 
respectively.
 The paper may provide insights into the language of instruction policy and intellectualization issue about 
Philippine languages.


