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Introduction

The context for pedagogical use of the mother tongue (L1) has been established worldwide, that in contrast to a second or foreign language the L1 is the most efficient language for beginning literacy and content area instruction (Cummins, 1999, Dutcher, 1995). When instruction is in the L1, teachers and students can interact more naturally and negotiate meanings together, and teachers can get a much better idea of what their students have learned. 


In this context this paper will focus on the practices and activities that will provide a smooth transition from L1, (mother tongue) to L2 (Filipino) and L3 (English) in the classroom. Teachers will also be aware of the difference between language acquisition in L1 and learning of a second or a third language. 

Bridging L1 to L2 and L3  

Some points to consider as teachers plan to bridge or transfer what learners learned in their L1 into L2. 

· Learners should not be expected to memorize lists of new words or phrases they cannot comprehend. The new words and phrases in L2 should always be introduced in a meaningful context that the learners can understand. This is what is called comprehensible input by Krashen (1993).

· Plan activities to encourage the learners to practice using the new language or L2. An important thing to remember is that the activities should make the learners feel safe and not embarrassed as they are learning the new language. Activities should be non-stressful and should help the learners gain confidence as they use the language in meaningful and enjoyable ways. 

· In the transition to L2, learners continue to learn new knowledge and critical thinking and problem – solving skill, gain fluency in MT literacy and begin learning to understand and speak the majority language or L2. 

· The learners do not have to learn to read twice. They can use what they learned about reading and writing in their MT as a foundation for literacy in the majority language or L2. If the 2 languages have similar writing systems it will be easier to learn to read and write in L2. If the two writing systems are very different, the learners will still benefit from knowing how to read their MT but the transfer of literacy skills to the new script will take longer. 

· If both languages use the same script and if the 2 writing systems have many of the same symbols – a transfer primer can be prepared to introduce the majority symbols. Three questions to consider to help the teachers plan the sequence for introducing L2 language symbols.

1. Are there symbols in both L1 and L2 writing systems that look and sound the same? Introduce these familiar symbols first. 

2. Are there some symbols that look the same in L1 and L2 but have different sounds? Introduce these symbols last. 

3. Are there symbols in the majority language that are not used in the leaner’s MT? Introduce these symbols last. 

· The activities / strategies for learning to read and write in MT can also be used for L2. The learners should have ample time to practice reading and writing simple texts. 

· Learners should continue reading and writing in both the MT and majority language. If they move too quickly into the majority language or L2 and out of the MT, they may lose the benefits they had gained by beginning in MT. 

Examples of Activities for Successful Bridging from L1 to L2 and L3 
· Following directions – Teacher says a set of short specific directions (stand up, go to the door, touch the door, go back to your place, sit down). After each direction, the teacher demonstrates the proper way to carry out the command. Then the children does as directed by the teacher. After several repetitions, other learners volunteer to follow directions. The roles can be reversed after a few days, the learner gives the directions and the teacher does as commanded. 

· Asking and answering questions

Teachers use real – life situations to ask questions that the learners answer. Early questions can be answered by yes or no. 

Example. Is that woman selling food? Is the flower red? Later questions can require more than yes or no answers. (What is the woman doing? What color is the flower? 

· Stories and experiences in two languages – Learners can tell a story or tell about a personal experience in their MT and then another retells the story in the L2. 

· Fill in the blanks or completion – The teacher can tell a familiar story or describe a familiar incident in the MT. Then the teacher retell the story or experience in L2 leaving out key words. The learners say what they think the key word is. 

      Example. The boy was walking near the _______. Suddenly a _____

      appeared and chased him.

· Using pictures – Teachers use illustrations of people doing familiar activities to teach vocabulary and parts of speech. 

Who is this? This is a _____

What is the person doing? The man is fishing.

· Using real objects – Teachers use real objects (food, tools, clothing items) to introduce new vocabulary and new parts of speech in L2. 

Example. describing the objects 

                 telling how the object is used 
· Games – One game is who am I? (guessing game) 

Example. I work at  school. I help children learn to read. Who am I? or What am I? I have leaves and branches, What am I? 

· Practice answering yes – ended questions if they are not used to answering these types of questions. Example. What did you do yesterday? Categorize and label open – ended questions and close – ended questions in their L1 in order to distinguish the difference. Do same exercise for L2 and notice how the syntax/ semantics is different. 

·  Use pictures or objects to enhance comprehension of words or statements in the lesson. Try to be selective in their vocabulary in the L2 so that they communicate at the learner’s comprehensive level (sheltered instruction).  

· Teach L2 vocabulary for vocabulary representing things in which the L2 and L1 share. Example. colors, shapes, names of objects at home and in school. Also compare vocabulary used in L1 context to L2 context.

· Use familiar Big Book stories known in L1, read in L2 with questions for students to answer in L1 and L2.

· Teach learners to produce and identify between different sounds which are unique to the L2 and not found in L1. If possible do team teaching – L1 teacher and L2 teacher teaching the phonological system of L1 and L2. 

· Create contexts and activities which give students chances to practice the language (L2). Monitor role – play situations in L2. 

· Teach songs and rhymes using the L1 to explain the meaning and build meaning into the L2 through the activity.

· Adapt topics in oral L1 to be used in oral L2 lessons. Learners use oral L2 in contexts and topics similar to L1 contexts and topics. 

Table 2 Lubuagan Kalinga First Language Component curriculum
	
	Lilubuagen 4 ½ hour per day 
	Filipino 1 hour per day
	English 1 hour per day

	First semester 


	Language development through study of grammar, vocabulary, concept development integrated into reading, writing, culture study
	Listening skills in Filipino taught through TPR – 6 weeks
	Listening skills in English taught through TPR – 6 weeks

	
	Reading 80 minutes per day 
	Oral Filipino continued through listening comprehension, vocabulary building, and conversational skills 
	Oral English continued through listening comprehension, vocabulary building, and conversational skills 

	
	Writing 45 minutes per day 
	
	

	
	Study of indigenous culture including arts, music, oral language styles, etc. 1 hr weekly
	Oral Filipino through grammatical comparison between Lubuagan sentence structure and Filipino
	

	
	Math 45 minutes per day
	Bridging to reading Filipino at end of semester 
	

	
	Science 45 minutes 3 days a week
	
	

	
	Social studies 45 minutes twice a week
	
	


Conclusion 


Learners in the Tagalog and non-Tagalog areas in the Philippines often enter school where the language of instruction is alien to them or different from their L1. 


In order to offer these learners optimal conditions for learning, it would be important to provide a solid foundation in their mother tongue in the school curriculum and then build a strong bridge from their mother tongue to the L2 or language of instruction. 
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