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ABSTRACT

Taking a cue from the strong exhortation of the Director-General of UNESCO, Koïchiro Matsuura, during the celebration of the 2008 International Year of Languages, where he underscored that “within the space of a few generations, more than 50% of the 7,000 languages spoken in the world may disappear,” this paper looks into the silencing of certain languages in Northern Luzon (Amianan).  Many Ilokanos, Ifugaos, Bugkalots, Isinays, Iwaks, Ibanags, Gaddangs, Yogads, Kalingas, Isnags, and other  Amianan peoples prefer to communicate in their L2 (Tagalog/Filipino or English)  than in their regional and minority languages (L1) – which could spell out the demise of their first languages.  This paper also looks into the present and recommended roles of religious educational institutions, particularly those of the Congregation of the Immaculate Heart of Mary (CICM), in the preservation, promotion, and revitalization of indigenous languages in support of the present thrust on mother tongue-based multilingual education (MLE) and indigenized curriculum and instruction. 
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1. THE URGENCY OF MULTICULTURALISM AND MULTILINGUALISM 

1.1. Multiculturalism and the Power of Culture and Language

Multiculturalism is aimed at recognizing, celebrating and maintaining the identities of the different cultures within a society or nation to promote social cohesion. It advocates that society extends equitable status to distinct cultural and religious groups, with no one culture predominating.  As multiculturalism advocates the acceptance of cultural diversity, so does multilingualism accept linguistic diversity. (Wikipedia,  http://en.wikipedia.org/wiki/Multiculturalism).

Language and culture empower people and their countries. This is obvious among the leading countries and peoples in the world today whose  languages (English, French, German, Spanish, Chinese, Japanese, Italian, Portuguese, Korean, Arabic, and Spanish) are used in international trade, diplomacy, governance, science and technology, and information technology,
 and  publishing industry.
  

Meantime, the minority (or “minoritized”) cultures and languages are marginalized. Even within a country, the language of power continues to marginalize the minority languages. For instance, in the Philippines, English has continued to marginalize the Philippine languages. 
Fortunately, the United Nations’ has called  on nation states to open their doors to multiculturalism and multilingualism. It has supported Member States wishing to encourage linguistic diversity while respecting the mother tongue at all levels of education, wherever possible, by promoting  through education an awareness of the positive value of cultural diversity and by making full use of culturally appropriate methods of communication and transmission of knowledge.
  The concrete initiatives are the:

1. Celebration of the International Mother Language Day on 21 February every year since 2000. 

2. Proclamation of  2008 by the United Nations General Assembly on May 16, 2007 as the International Year of Languages – during the 9th International Mother Language Day on 21 February 2008. 

1.2. The Global Challenge

“Languages do matter,” the slogan of the 2008 International Year of Languages in a sense capsulizes the global call for countries to open themselves to the idea of multiculturalism and multilingualism.  As Baguingan (2008) has said, silencing a language is silencing, denigrating and eradicating the cultural group who speaks that language.  

The preservation of languages and cultures was the strong exhortation of no less than the  Director-General of UNESCO, Koïchiro Matsuura, on the celebration of 2008 International Year of Languages.  In his message, the Director-General of UNESCO has underscored the following facts:

1. Within the space of a few generations, more than 50% of the 7,000 languages spoken in the world may disappear. 

2. Less than a quarter of those languages are currently used in schools and in cyberspace, and most are used only sporadically.

3.  Thousands of languages – though mastered by those populations for whom they are the daily means of expression – are absent from education systems, the media, publishing and the public domain in general. 

Thus, the Unesco also underscored the following:

1. Crucial importance of languages in the face of many challenges confronted by   humanity.

2.  Languages as essential to the identity of groups and individuals and to their peaceful coexistence. 

3. Languages as a strategic factor of progress towards sustainable development and a harmonious relationship between the global and the local context. 

4. Languages as playing a strategic role in the attainment of the six goals of education for all (EFA) and the Millennium Development Goals (MDGs) on which the United Nations agreed in 2000. Focus has been made on the following: MDG 1 - Languages as means of  social integration, eradication of poverty and hunger; MDG 2 - Languages as supports for literacy, learning and life skills  to achieve universal primary education; MDG 6 -  Languages as the means to  reach  the concerned populations in the  combat  against diseases; MDG 7  - Languages as a medium for safeguarding of local and indigenous knowledge and know-how (Indigenous Knowledge Systems and Practices, or IKSPs) with a view to ensuring environmental sustainability  - which is closely linked to the (UNESCO Universal Declaration on Cultural Diversity (2001) and the Convention for the Safeguarding of the Intangible Cultural Heritage and the Convention on the Protection and Promotion of the Diversity of Cultural Expressions (2005).

1.3. The Philippine Challenge
1.3.1. The Struggle for Linguistic Democracy.  The Philippines has been no exception to the problem of unstable, indecisive, and undemocratic language policy. In the last  seven decades, the Philippines has experienced several shifts in language policy as the  government has had to confront the challenge of unifying a nation whose people speak over one hundred languages
 eight of which are the major languages.  Prior to the American colonial period, the government was  more concerned with  wresting power from the Spanish colonizers and paid  less attention to language policy, until 1935 when the 1935 Constitution stipulated the emergence of a national language which would be the one commonly spoken among the many indigenous languages.
  This has happened amidst indications and evidences of manipulations in the framing of the 1935 Constitution.
   Meanwhile, English and Spanish were the official languages, with English as used as a medium of instruction (MOI). Thus began English as the language of power in the Philippines, side by side with Spanish, while Tagalog was being propagated as the national language, by having it taught as a subject in the secondary curriculum. Meanwhile, English remained as the MOI.  In the 1960s and 1970s, at the height of nationalist sentiments, the government re-examined its language policy in favor of Tagalog/Filipino (Sugbo, 2003) based on the myopic notion of "one language, one nation."  By imposing Martial law in 1972  Pres. Ferdinand Marcos assumed enormous  political power; hence, in the next year he called for the  ratification of a constitution that provided for  the adoption of a national language called Filipino (based on the regional language “Tagalog”)  which was envisioned to grow out of the mix of several Philippine languages.  Since the general perception was that the national language did not yet exist, the government declared English and Filipino (actually Tagalog) the official and de facto national languages.  Thus began Tagalog (Filipino) as the second language of power in the Philippines, next only to English.  

In 1974 - 1978,  the Department of Education Culture and Sports issued an order to set a bilingual education scheme in place  – a language policy that was met with mixed reactions from teachers and students and was  even misunderstood and improperly implemented.  It mandated that English would be the MOI in science and mathematics while Filipino (or Tagalog) would be the MOI for all other subjects in the elementary and secondary levels.

The 1986 EDSA Revolution ended the Marcos Regime and catapulted Corazon Aquino as the first woman president.  The 1987 (Freedom) Constitution (Article XIV, Section 8) provided for  Filipino and English as the official languages of the Philippines with the regional languages as auxiliary official languages, auxiliary media of instruction in the regions, with  Spanish and Arabic on a voluntary and optional basis (Section 7), promulgation of the Constitution in Filipino and English and translation into the major regional languages, Arabic, and Spanish (Section 8). 

What happened to Section 8 as provided for in the 1987 Constitution?  Until today, the Philippine Constitution is widely published only in English and Filipino.
 

In 1999-2001, the Department of Education (DepEd) through a memorandum allowed the use of a lingua franca in the first grades of school, in addition to the MOI, English and Filipino. Depending on one’s interpretation of the memorandum, in R-02, Ilokano, the lingua franca may be used. That memorandum was only good for those years. It is less certain whether other regional or local languages of the Amianan, such as Gaddang, Ibanag, Yogad, Isinay, Tuwali (Ifugao), Kalanguya (Ifugao), Iwak, Isinay, Ivatan, and others,  may be employed. The question that still remains is: To what extent can a local language be used?

In 2001,  RA No. 9135 was issued which  encouraged local initiatives to improve schools and earning centers by using the local languages as MOI.  In 2004, the Department of Education Secretary, Florencio Abad, implemented the Schools First Initiative (SFI)  to “empower all stakeholders to take primary responsibility for their schools in their own context and setting.”  Not much has been seen as a result.  

Today, as before, English and Filipino (Tagalog)  have continued to serve as languages of instruction.  The multiple, often unclear and inconsistent, language policies have succeeded only in  generating widespread use of Filipino (Tagalog) as the medium of communication among  citizens speaking different languages, but also maintaining English as the medium of communication in government and business. These two have become  the languages of power in the Philippines.   The  speakers of the other major regional languages
 have   been or are being silenced.  Speakers  of other regional  and minority (indigenous)  languages are generally perceived by the speakers of the dominant languages to be depressed and  underdeveloped groups who do not posses the background, attributes and skills of the dominant language groups and therefore are distanced from the source of power and status held by majority groups (Baguingan, 2008).   As a result many speakers of regional and minority languages have started to disregard their own regional and minority languages in favor of Tagalog / Filipino and English.  For example, right in Ilokandia, many public signages are in  English and Tagalog / Filipino– rarely in Ilokano.  Ilokanos, Ifugaos, Gaddangs, and other linguistic groups would often communicate in Tagalog (Filipino) among themselves, rather than in their own local languages. 

1.3.2. The Outcomes of a Questionable Philippine Language Policy 

1.3.2.1. Poor Pupil/Student Academic Performance. Chairman of the Komisyon sa Wikang Filipino (KWF), Dr. Ricardo Ma. Duran Nolasco (2008) reported:

1. Many pupils do not understand their teacher and cannot follow the lesson.  Why?  Because, the language in school (English, or Filipino/Tagalog) is one they can hardly speak or understand.

2. The competency of our youth in English, Science and Math - the core subjects crucial for communication and competition - have been impaired by our bias for English as a medium of learning, even as the mother tongue or first language has been proven to be the best medium of learning all over the world, based on UNESCO findings over the last two decades (Senate Bill No. 2294, introduced by Hon. Mar Roxas).

3. In the Trends in International Mathematics and Science Study (TIMSS), which  provides reliable and timely data on the mathematics and science achievement of U.S. students compared to that of students in other countries, the Philippines ranked 36 among the 38 countries surveyed in 1999, and ranked 23 among the 25 participating countries in 2003.   In the Philippines, science and mathematics are taught in English.  Conversely, the first ranked countries (Singapore, Japan, Hong Kong, Taipei-Taiwan, Belgium) use their own mother tongues (first language) as MOI in these subjects. Hence, why not use the first languages or mother tongues, or regional lingua franca, for instance, Ilokano in the Amianan? 

1.3.2.2. Demise of the minority languages. Silence a language and you silence the culture that speaks the language (Baguingan, 2008).  This could happen (or is already happening) in the Philippines. The Philippines ranks 10th in the world in linguistic diversity, with 176 languages, 172 of them living, including the 10 majority languages, and 4 dead (See footnote 4). Most Filipinos - more than 90% -  speak the national lingua franca for inter-ethnic communication (Tagalog/Filipino). Most of them also speak three or four languages, including a regional language and English (for international communication), which is also a second language to them.  Because the language policies of the government have placed English and Filipino/Tagalog as the languages of power, many Filipinos no longer use their regional and minority languages even in regional and ethnic communication. For instance, many Ilokanos, Ifugaos, Ibanags, Gaddangs, Yogads, Kalingas, Isnags, and other  Amianan peoples now prefer to communicate in Tagalog/Filipino or English than in their regional and minority languages.  This can spell out the demise of a language.

1.3.2.3. Stifling of  Creativity and Critical Thinking.  The existing Philippine language policy that favors the use of Filipino/Tagalog and English in education, governance, media, science and technology, business and industry, has marginalized the regional and ethnic almost everything.  Many schools discourage the use of regional and ethnic languages in favor of English because  the Commission on Higher Education (CHEd), Department of Education (DepEd),  accrediting bodies (like the Philippine Accrediting Association of Schools, Colleges and Universities (PAASCU), Accrediting Association of Colleges and Universities in the Philippines (AACUP), and Philippine Association of Colleges and Universities – Commission on Accreditation (PACU-COA)), and other evaluation bodies see the use of English in all transactions in the academe as the mark of excellence. Most school textbooks and instructional materials are in English and Tagalog/Filipino. Hence, the use of Ilokano or any Amianan language in school transactions is frowned upon, and even discouraged.  

The opportunities for creativity and critical thinking are also very robust in English and Filipino / Tagalog.  Happily, the opportunities are growing for some of the  majority  regional languages, including Ilokano
 and other Amianan languages.  What about the other minority languages like Gaddang, Isinay, Ibaloy, Yogad, Ibanag, Iwak ,and Itawes, among others?

2. The Religious Institutions in Northern Luzon and the Advancement of Ilokano and Amianan Studies

Even before the on-going national and global initiatives on promoting multiculturalism and multilingualism, the religious congregations that came to help in the evangelization of Northern  Philippines in the early 1900s and the educational institutions that they established  already recognized the importance of  Ilokano and Amianan studies in the advancement of their missionary objectives. This is particularly true for the missionaries of the Congregation of the Immaculate Heart of Mary  (English) or Congregatio Immaculati Cordis Mariae, or CICM (Latin), and the Society of the Divine Word (English) or Societas Verbi Divini (Latin). The first mission assignment of these two missionary congregations that were founded in Europe  is the Amianan (Northern Luzon). They came to their mission sites almost in the same period, the CICMs in 1907 and the SVDs in 1909. The beneficiaries of their missionary apostolate and evangelization efforts were the peoples of Northern Luzon, or what is called Amianan (Iloko). 

Amianan  (Northern Luzon) includes the political regions of the Ilocos (Region 1, comprising Ilocos Norte, Ilocos Sur, La Union, and Pangasinan), Cagayan Valley
 (Region 02, consisting of the provinces of Batanes, Cagayan, Isabela, Quirino, and Nueva Vizcaya),  and the Cordillera Autonomous Region (consisting of the provinces of  Apayao, Kalinga, Abra, Mountain Province, Benguet, Abra, and the city of Baguio).  The peoples of Amianan speak a variety of regional and ethnic languages.  However, the migration of Ilokanos from the Ilocos Region to all the provinces in the Amianan
  has  extensively  Ilokanized  the Northern Luzon provinces such that Ilokano has become the lingua franca of the Amianan (Northern Luzon). There are  presently 8,000,000 speakers of the Ilokano language in the Philipines.  The  other Amianan languages are numerous, Panggasinense (spoken by 1.5 million people), being next to Ilokano (NCSO, 2000).  Most Amianan peoples are trilingual - speaking Ilocano, Tagalog, and  English.  Many  more speak a fourth language - their ethnic language – such as Yogad, Ibanag, Ifugao (Tuwali, Ayangan, Kalanguya), Ibaloi, Kankanaey, Gaddang, Isinay, Itawes, Kalinga, Isnag (Apayao), among others. 

While Ilokano is the lingua franca of the Amianan (Northern Philippines) peoples,  Filipino / Tagalog, the second or third  or fourth language  of the Amianan peoples, is  competing with the lingua franca, and  shooing away Iloko, another lingua franca.  It is observable  that a significant number of speakers of Ilokano or any other languages of the Amianan use Filipino / Tagalog in almost all forms  social interaction (including text messaging) rather than their own lingua franca and regional languages.  Filipino/Tagalog has also become a language of power, next to English. 

2.1. Initiatives of the CICM Congregation and  Institutions in the Amianan

 
2.1.1. The Apostolate of the Congregation of the Immaculate Heart of Mary (CICM) and the CICM Schools

Among the many religious congregations that took initiatives in the study and preservation of Amianan cultures and languages, one of the most documented is the Congregation of the Immaculate Heart of Mary (Congregatio Immaculati Cordis Mariae, or CICM). Founded by Rev. Fr. Theophiel Verbist (1823-1868)  in Belgium in 1862 as a congregation of priests initially intended for missionary work in China, the congregation  included the Philippines as one of its mission assignments, sending its first missionaries to the country in 1907, and assigning them right in the Amianan particularly in the mission sites at Cervantes, Ilocos Sur, which was their  jump-off point to their other mission sites that included Bauko, Mountain Province. In every province of the Amianan, the CICMS have established dioceses and parishes, built churches and schools, seminaries, and religions education centers.   With the turnover of the schools and churches to the dioceses in 1997, there are only 5 remaining CICM-managed schools:  Saint Louis University (Baguio City), Saint Mary’s University (Bayombong, Nueva Vizcaya), University of Saint Louis (Tuguegarao City, Cagayan), Saint Louis College (San Fernando City, La Union), and Saint Louis School (Mandaue City). 

The CICMs draw their mandate from the Apostolic mission of the CICM, an international religious missionary congregation. Respect for culture and language, multiculturalism and multilingualism are evident in the in the CICM Constitutions and General Directory (2006):

Art. 3.    The missionary goal of the Institute must inspire and moti​vate all our commitments, both communal and personal. Wherever we are, we share in the same corporate commitment. We are alert to new situations in the world as well as to new needs of the Churches. We regularly question our​selves about the tasks we undertake. We willingly adopt the reorientations deemed necessary.

Art. 4.    We sincerely love and respect the people to whom we are sent. We adopt a listening attitude and try to gain a knowl​edge and understanding of their socio-economic, political, cultural and religious realities. Aware that the Spirit has been at work everywhere, we discern the evangelical values present in these realities. We foster attitudes which reflect these values, and cooperate with initiatives which promote them. Through dialogue, we mutually purify and strengthen our values and their expression.

Art. 13.    Through the Incarnation, the Son of God entered into the history of the Jewish people. While sharing the life of his people, he took a prophetic stance in view of the Kingdom. His example is always before us in our efforts to integrate our​selves among the people to whom God sends us.

13.1.    We adopt a lifestyle which brings us close to the people with whom we live. We share in their legitimate aspirations, their joys and their sufferings, and thus participate in the important moments of their life.

13.2. Integration requires that we know the language of the people we serve. (underscoring by the writer)

The CICM Schools also have similar vision and mission statements. They draw their mission and orientation from the universal mission of a Catholic University (Ex Corde Ecclesiae, No. 12):

Every Catholic University, as a university, is an academic community which, in a rigorous and critical fashion, assists in the protection and advancement of human dignity and of a cultural heritage through research, teaching, and various services offered to the local, national and international communities. 

They also draw their orientation from the constitutional mandate of the 1987 Philippine Constitution (Article XIV,  Section 3), and from the pertinent provisions of the Education Act of 1982, regarding national development goals and national educational aims:

1. National Development Goals: (a) To achieve and maintain an accelerating rate of economic development and social progress; (b) to assure the maximum participation of all the people in the attainment and enjoyment of the benefits of such growth; and (c) To achieve and strengthen national unity and consciousness and preserve, develop and promote desirable cultural, moral, and spiritual values in a changing world.

2. National Educational Aims, the first one of which is: To provide for a broad general education that will assist each individual, in the peculiar ecology of his own society, to (a) attain his potentials as a human being, (b) enhance the range and quality of individual and group participation in the basic functions of society, and (c) acquire the essential educational foundation of his development into a productive and versatile citizen.  

2.1.2. The CICM Fathers and the Promotion of Ilokano and Amianan Studies

When the CICM fathers arrived in the Philippines in 1907, their assignment was Northern Luzon, covering the present Ilocos Region (Region 01) Cordillera Autonomous Region, and the Cagayan Valley Region  (Region 01).  The first thing they did was to immerse themselves in the culture of the peoples of Northern Luzon, learning their languages (CICM Constitutions and General Directory, Art.13.2), and eventually doing extensive studies and documentation of the same.  If only to showcase a model of the CICM’s advocacy of linguistic and cultural democracy,  the works of the CICM fathers and the cultures (ethnic groups studied) merit presentation in this paper, 

1. Lambrecht, Francis Hubert:  Ifugao, Kalinga 

He  is one of the remarkable breed of CICM (Congregatio Immaculati Cordis Mariae) missionaries and an internationally acknowledged authority on Ifugao culture –having published more than 70 original papers on Ifugao (including their language, sagas (hudhud), songs religion and rituals, world view, technology and art, and socio-political systems and institutions. Many of his field notes and manuscripts  have remained to be published after his demise (1978).   His speech after receiving a Doctorate in Humane Letters (honoris causa) from the Ateneo de Manila University (1976) tells of his assiduity, dedication, and zeal as a missionary and anthropologist: 

“I came to the Philippines (1907) to work among the people of the Mountain Provinces, not to impart a Western culture, but essentially to liberate the people as well as I could from all that I saw to be harmful or detrimental to their well-being in their culture.    If during the past fifty-two years, I have achieved something valuable and scientific concerning   their culture, language, and literature of the people with whom I have lived – and that not without assiduous and prolonged study- I cannot but put in evidence that I have tried to do it all, primarily because I am a Missionary.” 

For lack of space, only a few of the CICM fathers’  works on Ilokano and Amianan Languages and culture are listed in this paper (See Appendix 1). 

2.  Vanoverberg, Morice :  Ilokano, Kankanaey, Isneg (Negrito) 

Father Mauritz established himself as an authority on  Ilokano, Kankanay, and Isneg  language and culture.  His works were on grammar, lexicography (dictionary and thesaurus), folk literature, history,  ethnography and cultural anthropology. 

The other CICM Fathers and the ethnic groups which they studied and wrote about are the following:

3. Billet, Francisco: Kalinga

4. Geeroms, Henry : Ilokano, Ibaoi, Kankanaey 

5.  Gelade, George : Ilokano 

6. Claerhoudt, Alfonso: Igorot

7. Moerman, Jerome: Ifugao  
8. Lambrecht, Godfrey : Gaddang

9. Jurgens, Constance: Ilokanos, Isinays

2.1.3. The CICM Schools


With focus on the universities and colleges managed by the CICMs, the following are the documented initiatives of two CICM Schools, Saint Mary’s University and Saint Louis University, in the promotion of Amianan Languages and Culture.


2.1.3.1. Saint Mary’s University

a. Research. The University publishes the Journal of Northern Luzon, which carries researches on the culture, history, geography, languages, and other social aspects of the peoples of Northern Luzon. It has published various articles on the Ilokanos, Gaddangs, Isinays, Ifugaos, Bugkalots, Dumagats, Ibalois, Kalingas, Ivatans, and Iwaks.
b. Curricular Programs. There are no  formal courses on Ilokano and Amianan Cultures and Languages, except integration of the same in CHEd-mandated general education courses in the undergraduate level such as:  Lit 1 – Literature of the Philippines, Anthro 1 – Social/Cultural Anthropology, and Hist 1 – Philippine History.  Amianan and Ilokano studies are also integrated in the following courses for Bachelor of Arts – Major in History: Hist 31a/b – Historiography and research 1 and 2, and Hist. 11 – Philippine Historical Studies. 

c.  School of Living Traditions. Saint Mary’s University has embarked on the establishment of a School of Living Traditions.  It has the following components and corresponding goals and objectives:  A. Research. Goal - To carry out studies, researches and their appropriate documentation, publication, and dissemination, towards the creation of a research culture in cross-cultural issues. Objectives: 1. To produce and to disseminate studies and researches focusing on IKSPs that are worth preserving and sustaining; 2. To make IKSPs available for public information and education to serve as basis for  the formulation of sustainable development plans anchored on the IKSPs; 3. To create opportunities for Indigenous Peoples to share practices and knowledge; and to facilitate collective action in support of shared objectives.  B. Education and Training.  Goal -  To carry out indigenous formal, informal and non-formal education to IPs according to their rights, with the participation of IPs and for the benefit of the IPs. Objectives: 1. To transmit IKSP and appreciate traditional ways of teaching and learning in sustaining indigenous communities; 2. To provide support to indigenous students, further indigenous academic studies, create a network of indigenous students; 3. To provide opportunities for young indigenous people to participate in culturally-sensitive education and training
d. Linkage with the Nakem Conferences International (NCI) and the Nakem Conferences International-Philippines Chapter (NCI- PC).  Saint Mary’s University is one of the founding members of the NCI-PC.  It was the host and co-convener of the 3rd Nakem International Conference held on May 28-30, 2008. 

The Nakem Conferences (the collective name of the conferences of  the Nakem Conferences International),  under the auspices of the Ilocano and Philippine Drama and Film Program, University of Hawaii’s at Mania, Honolulu, Hawaii’s (UHM), is a collaborative program with  other higher institutions of learning in the United Sates, the Philippines, and other countries. It started with the 1st Nakem International Conference on Nov. 9 – 12, 2006 in Hawaii, USA.  The 2nd Nakem International Conference on May 22-25 at the Mariano Marcos State University-City of Batac, Ilocos Norte, Philippines was an outcome of the Joint UHM- Mariano Marcos State University (MMSU) Administrators’ Conference at UHM on November 28-29, 2006.  

The Nakem Conferences International-Philippines Chapter (also called Nakem Conferences Philippines or NCP) was born during the 2nd Nakem International Conference. As a country chapter of Nakem Conferences International, the NCP aims to bring together scholars, cultural workers, creative writers, academicians, civic and political leaders from the Philippines, as well as from other countries, to continue the scholarly search and   intellectual interchange on Ilokano and Amianan studies, and to situate and define Ilokanoness both at the global and local settings. Amianan (Northern Luzon) refers to all the peoples and their respective cultures and languages, with Ilokano as the lingua franca. The Nakem Conferences aim to (1) bring into focus the various critical practices of the Ilokanos and the people of Amianan and abroad, (2) reflect on these critical practices I under the prism of the nexus of global cultures; (3) reflect on the urgent need to affirm minority cultural and linguistic rights in the face of the hegemonic positioning of dominant cultures, languages, and critical practices; and (4) draw up a dynamic discourse on the need to articulate the silences in the narratives of struggle and survival of the Ilokanos and the people of Amianan.  
2.1.3.2. Saint Louis University. 

The University has a Cordillera Research and Development Foundation, Inc. (CRDFI) which exclusively publishes original and scholarly researches done under the auspices and support of the., an affiliate unit of the University purposely set up to encourage and support researches on the Cordilleras, particularly on the latter's culture, history, religion, economy and language. Studies on Amianan culture and languages, with focus on the Cordilleras, are published in following research publications of the (CRDFI): Saint Louis University Research Journal (formerly the Saint Louis Research Quarterly); Northern Luzon Research Journal; and Monographs. The titles under the later group (written by Dr. Carlos Medina of SLU are: C.I.C.M. Missionaries and Indigenous Filipinos,  106 Ifugao Abu'wab Tales -Documented by Frans Lambrecht, C.I.C.M. from 1932 to 1957, Toward Understanding Bu'gan ya Wi'gan ad Chu-li'gan, Six Ifugao Abuwab Tales, Understanding the Ifugao Rice Terraces, Missionaries and Development,  and  Stories, 1907-1970 . 
2.2. Initiatives of the Society of the Divine Word (SVD) Congregation and  Institutions in the Amianan

2.2.1. The SVD and its Mission. The SVD - Societas Verbi Divini (Latin), Society of the Divine Word (English) or plainly Divine Word Missionaries is a modern international religious missionary congregation for men founded by Saint Arnold Janssen in 1875 in Steyl, Holland.  Inspired by the Holy Spirit, Saint Arnold Janssen answered the need of the Church in his time by founding two other religious congregations for women; the Sisters Servants of the Holy Spirit (active) and the Sisters Servants of the Holy Spirit for Perpetual Adoration (contemplative).

Its missionaries  are all over the world, in the Americas, Europe, Caribbean, Asia, Oceania, and Africa.  At present there are more than 6,000 SVDs with 35 nationalities working in 67 countries worldwide, including the Philippines. In 1909, the SVDS arrived in Bangued, Abra, a former mission territory of the Spanish Augustinians who left in August 1898 after the revolution. Cagutungan, a small barrio then of Pilar municipality, was the first mission and cradle of the SVDs in the Philippines.
 

In the Philippines, the  SVD has three ecclesiastical provinces: the Philippine North (PHN) that comprises missionary sites  in  Pangasinan to Aparri, the Philippine Central (PHC) that covers Tarlac, Manila, Mindoro, Bicol and Palawan,  and the Philippine South (PHS) where SVDs are present in the Visayas and Mindanao islands. The SVD Philippine Southern Province works on: Formation, Education and Pastoral ministries.  In the  Philippine North, the SVDs have the following higher educational institutions: Divine Word College of Bangued - Bangued, Abra, Divine Word College of Laoag - Laoag, Ilocos Norte, and Divine Word College of Vigan -Vigan, Ilocos Sur.

The SVD  envision a world where dialogue is possible because people, inspired by the Word of God and empowered by the Spirit, respect the uniqueness of each person and accept all nations and peoples  (http://www.svdphs.org/message-edit.htm)

2.2.2. The SVDs and the Promotion of Ilokano and Amianan Studies

As was normal for the missionary fathers, one of the first things that SVDs did was to immerse themselves in the culture of the peoples of Abra, and later in Ilocos Norte and Ilocos Sur, where their missionary  brought them.  Immersion included learning the language of the people.  In support of their evangelization work, they translated the bible into Ilocano and wrote catechetical books in Ilocano.  For example, Fr. Jan Sweda wrote N.T. Iloko: Ti Santa Biblia (1927) and  NT. Iloko: Ti Baro a Tulag ni Apotayo (1933). They eventually did studies and documentation of the culture and language of the people in their mission assignments.  
The works of the later SVDs on Ilokano and Amanian were published by the University of  San Carlos, Cebu City, and the foremost and oldest SVD University in the Philippines, in the following San Carlos Publications: (a) Philippine Quarterly of Culture and Society (PQCS), and (2) Monographs on the Humanities.  Other SVDS have published their works in the Ilocos Review, Asian Folklore Studies, and other national and international journals.  Among these SVDs are the following: Joseph Baumgartner, James Eder,  Karl Hyutterer, H.H. E Loofs, Ludger Feldkaempe, Domenico Gaioni, Miguel  Hergesheimer,  Antoon Postma, Rudolf Rahman, Frederick Scharpf, Josef Schmitz, and Eugene Vestraelen.

3. Pushing for  Ilokano and Amianan Studies in Support of Multiculturalism and Multilingual Education in the Philippines

3.1. The Unescos’ Global Challenge: Context  for Pushing for Multiculturalism and Multilingualism

The Unesco’s challenges  for  the promotion of linguistic and cultural democracy could provide a direction and context for pushing Ilokano and Amianan studies as a response to multiculturalism and multilingualism in the Philippines.   The Unesco has called on  member-states to respond to the challenge, such as the following:

1. Encouraging and developing language policies that enable each linguistic community to use its first language, or mother tongue, as widely and as often as possible, including in education, while also mastering a national or regional language and an international language. 

2. Encouraging speakers of a dominant language to master another national or regional language and one or two international languages. Only if multilingualism is fully accepted can all languages find their place in our globalized world. 

3. Governments, United Nations organizations, civil society organizations, educational institutions, professional associations and all other stakeholders to increase their own activities to foster respect for, and the promotion and protection of all languages, particularly endangered languages, in all individual and collective contexts. 

3.2. Role and Response of  Religions  Institutions

The common goal is to  ensure that the importance of linguistic diversity and multilingualism in education is recognized at the national, regional and international levels. The religious congregations and the institutions they have established have played  major and active roles in the promotion of multiculturalism and multilingualism in the Philippines.  In the Northern Luzon (Amianan), they have  played lead roles in initiatives to promote Ilokano and Amianan culture and languages in the aspects of university and college education, research and publication, cultural presentations, etc.  Individual institutional efforts would have more results and impact through inter-university linkages and collaboration in the following broad areas: formal education, research and publication, conferences and academic interchange, and adoption and implementation of a democratic language policy. 

3.2.1. Formal Education:  Ilokano and Amianan Studies in the University/College’s Curricular Program. Two plans are proposed: (a) Integration in the undergraduate level general education courses in languages, literature, culture, and history or (b) Ilokano as a major field in a graduate course in   Philippine language and literature
. The establishment of a School of Living Traditions (SLT) is a program  that the National Commission on Culture and the Arts (NCCA) of the Philippines  supports  Saint Mary’s University has embarked on the establishment of an SLT where the study,  dissemination, and learning of Ilokano and Amianan languages and culture is one of the areas of focus.  The other religious institutions in the Amianan can take a cur from this imitative.   

3.2.2. Research, Publication, Conferences, Academic Interactions.    The religions institutions should be encouraged to include or intensify Ilokano and Amianan studies (if these are not yet included)  in their  research agenda.  Focus could be placed on the objectives of the Nakem Conferences International (see Section 2.1.3.1d of this paper).  The Nakem conferences (national and international)  would provide a forum for academic interchange.  The scientific  journals and monographic publications of the different universities are the readily  available venues for  the dissemination of these studies.  The monographic publications serve not only as  references for scholars but also as instructional materials in tertiary level courses on language, literature, history, and culture.

3.2.3. Linkages.  The University of Hawaii at Manoa - Ilokano and Philippine Drama and Film Program, has initiated the Nakem Conferences International (NCI). It has given birth to the Nakem Conferences International-Philippines Chapter (NCI-PC), with 10 founding members, including the University of Hawaii. The conferences held under the auspices of the NCI and NCI-PC, are a  collaborative program with  other higher institutions of learning in the United Sates, the Philippines, and other countries. This should  be a jumpstart for an expanded inter-institutional linkage between and among the universities in the Philippines and abroad. The University of Hawaii has  also inked up a consortium program with other 13 universities and colleges in four regions in the Philippines where Ilokano language and culture is of interest to academics, to the community, and to the students. The religions institutions in the Amianan are urged to explore and get involved in these collaborative undertakings. 
3.2.4. Use of the First language as an auxiliary medium of instruction.  Universities and colleges are urged to  adopt an open-mind to and even rally behind the “use of regional languages as   auxiliary official languages auxiliary media of instruction in the regions” (Article XIV, Section 7, of the 1987 Philippine constitution).  This means that in the Amianan, Ilokano (the lingua franca)   is encouraged to be an auxiliary media of instruction, any other regional language in certain specific places.   Many religious universities and colleges are among the culprits in the undemocratic and ill-advised use of  English and Filipino/Tagalong as the only acceptable and effective as media of instruction.  On the other hand, the first language of the learners – which are usually the regional languages - can be bridges to learning the English language.  The effectiveness of the first language as a medium of instruction has found support in the following studies outside the Philippines.

a. The Dutcher and Tucker Study (1994): Children need at least 12 years to learn their L1.  Older children and adolescents are better learners of an L2 than younger children. Individuals easily develop cognitive skills and master content material when they are taught in a familiar language.  Developing the child’s cognitive skills through L1 is more effective than more exposure to L2. Success in school depends upon the child’s mastery of the cognitive/academic language.  Development of CALP requires time (4 to 7 years of formal instruction)

b. The Thomas and Collier Study (1997). The study was concerned with  determining how well an English language learner need to speak English before he or she can function effectively in the English language classroom. It determined what   model of bilingual education would come closest to achieving educational parity with native English children at the end of their educational experience.  The study found out that achievement was higher among the non-English speaking children subjected to the two-way developmental model (use of L1 and L2), compared to the one-way developmental model (English only, for the native English speakers) and the ESL Pullouts model (L2 only). 

Based on the results of Philippine studies, this is what happens when the first language is used as medium of instruction.

a. 2007-2008 Year End Test Scores, Lubuagan Kalinga MLE Program. The Grades 1, 2, and 3 pupils taught in the first language (Experimental) consistently performed better in the subjects of Mathematics, English, Makabayan (a social Studies subject), and Filipino.

b.   IBEE-FLC-BP-NVSU/DECS Research Region 02,  SY 1999-2001 (Baguingan, 2008). This set of studies determined the comparative effectiveness of using the first language as a medium of instruction or MOI (experimental) and also as a bridge to learning the  English and Filipino language) and Filipino and English as MOI (control) among sampled classes of Grade 1 to Grade 6 pupils in the provinces of Nueva Vizcaya, Quirino, Isabela, and  Cagayan . The studies found out that the pupils taught in the their first languages performed consistently higher in the standardized achievement tests in Science, Mathematics, Reading Comprehension in English and Filipino than those who were taught using Filipino and English as MOI.   

Generally, the other benefits of first language instruction are: (a)  content of the curriculum becomes the focus for the language; (b)  learning a second language using two languages simultaneously becomes incidental and unconscious, similar to the way a first language is acquired; (c)  the use of the first language facilitates gaining the skills in reading, language, numeracy, logical thinking and thinking skills and will be easily transferred to a second language, and (d)  Socio-cultural benefits, namely more local curriculum content,  greater participation of parents/community,  higher self-esteem, and (f)  Learners can transfer their skills and knowledge encoded in their mother tongue to the nationally prescribed languages.  (Baguingan, 2008). 

3.2.5. Adoption and implementation of a democratic language policy: In support of a democratic language policy, the religious institutions are urged join efforts to rally the government policy makers to adopt a more responsive and democratic language policy.  The following are such efforts:

1. Komision sa Wikang Filipino’s (KWF’s)  Proposals to the Philippine Congress (Nolasco, 2008): (a) Abandon moves to install English as the sole medium of instruction; (b) Pass a law mandating the use of the learner’s first language from pre-school to grade 6, or at least up to Grade IV; (c) Go bilingual (Filipino and English) in high school but don’t forget the first language; (d) The change should provide learners--whose first language (L1) is neither English nor Filipino—enough time to fully develop their cognitive and linguistic skills in their mother tongue.

2. House Bill 3719: The Multilingual Education and Literacy Act of 2008, introduced by Hon. Magtanggol Gunigundo I.  Section 4,  Medium of instruction (MOI) provides that the MOI in the school curriculum shall be as follows: (a) The child’s first language shall be the primary MOI in all subjects from pre-school up to the end of the child’s elementary education; b. The first language, English and Filipino shall be taught as separate subjects at the elementary level; c. Starting from Grade IV, English and Filipino shall be gradually introduced as MOI in some parts of the elementary school curriculum subject to section 4, paragraph (a) hereof; d. In the secondary level, English and Filipino shall be the MOI. The first language (L1) shall be used as auxiliary medium; and, e. In the tertiary level, the current language policy as prescribed by the CHED shall be retained.

3. Senate Bill No. 2294 – “An Act Mandating Attainment of Globally Competitive Education Outcomes,  Adopting an Omnibus Education Reform Program, Identifying for that Purpose the Strategic Components of  Such Program, Appropriating Funds Therefor and for  Other Purposes,” introduced By:  Hon. Mar Roxas. The pertinent section of the bill is Section 5,  Mother Tongue as Medium of Instruction:  The mother tongue or first language shall be used as the medium of instruction for Grades 1, 2 and 3 for all subjects.  Filipino and English shall be taught as separate subjects. As used in this Act, mother tongue shall refer to the language first learned by the child and customarily used at home.

4. Resolution on Simultaneous Translation of the Proceedings of Congress, filed by Hon. Carlos M. Padilla, Congressman of the Lone District of Nueva Vizcaya, Philippines.  This resolution calls for the establishment and implementation of mechanisms and budget for the simultaneous translations of the Congressional proceedings (which are usually in English) into the major languages of the Philippines, namely Filipino /Tagalog, Cebuano, Ilokano, Hiligaynon,  Bikolano, Waray, and Kapampangan.  
4. CONCLUSIONS

The global call that “Languages do matter’ is specifically very urgent in the Philippines. In this country there are 175 Philippine languages, of which 171 are living languages and 4 are extinct.  There are also at least 8 major regional languages: Cebuano, Ilokano, Hiligaynon, Bicolano, Waray-Waray, Kapampangan, Pangasinan, and Maguindanao.  Ilokano is the lingua franca of the Northern Philippines (Amianan), and the Ilokanized provinces (Zambales and Mindoro).  The others are minority languages which by no means make them second class languages. 

 But we have a “skewed, unjust, and culturally tyrannical and dictatorial national language policy of the Philippine government that entitles and privileges one regional language at the expense of other lingua francas” (Agcaoili, 2007). This regional language is Tagalog, which has become the national language, Filipino. It has also been legislated as the official language (the other one being English).  Thus, Tagalog (Filipino) and English have  become the  languages are used in governance, administrative and legal systems, educational system, business and industry, diplomacy, science and technology, media, and information technology (cyberspace).  These two languages have become the language of power.
There is also that continuing but obsolete notion and dictum of ‘one national language, one nation’ – the result of manipulation by academic, cultural, and language leaders and policy makers. Where is Ilokano, Cebuano, or the other  regional languages in this scenario? It is urgent that the language policy that favors only one regional language against other lingua francas not only be questioned but also discarded if only to arrest linguistic injustice and linguistic genocide.  It is urgent that our academic, cultural, and language leaders, as well as language policy makers recognize that the Philippines has not only one or two lingua francas but at least three: Ilokano, Cebuano, and Tagalog. This will ensure the growth, nurturance, sustenance, and promotion of these languages.  If this is not done,  the Ilokano language, as well as the other regional languages of the Philippines will continue to cry out for linguistic democracy and justice.  This is an urgent call which the religious institutions, among the many entities, can respond to.      
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Appendix 1

CICM Fathers’ Works on Ilokano and Amianan Studies

1. Lambrecht, Francis

Kiangan Tales and Songs. Little Apostle of the Mountain Province (1926-1928). (With Fr. Jerome Moerman)

Ifugaw Villages and Houses. Publications of the Catholic Anthropological Conference, Catholic University of America, Washington D.C., 1, 3 (April 1929), 117-141.

Tribal Religion and Welfare Among the Ifugaw. Central Blatt and Social Justice (December 1929), 273-274: (January 1930), 311-313.

The Ifugao Sagas or Hudhud. Little Apostle of the Mountain Province (1930-1932)

The Saga of Aginanga. Little Apostle of the Mountain Province (1932).

The Mayawyaw Ritual. 1. Rice Culture and Rice Ritual. Publications of the Catholic Anthropological Conference, Catholic University of America, Washington, D.C., 4, 1 (December 1932), 1-167.

Marriage and Civilization Among the Ifugaw. Central Blatt and Social Justice, (March 1933), 373-376.

Dalan hi Langit: an Ifugao Prayer Book. Saint Louis, Missouri: Catholic Central Union of America, 1933. (With: Moerman, Jerome.)

The Saga of Guiminigin and Bugan, His Sister. Little Apostle of the Mountain Province (1934).

The Mayawyaw Ritual. 2. Marriage and Marriage Ritual. Publications of the Catholic Anthropological Conference, Catholic University of America, Washington, D.C., 4, 2 (March 1935), 169-325

The Mayawyaw Ritual. 3. Death and Death Ritual. Publications of the Catholic Anthropological Conference, Catholic University of America, Washington, D.C., v. 4, no. 3 (March 1938), pp. 327-493.

The Mayawyaw Ritual. 4. Property and Property Ritual. Publications of the Catholic Anthropological Conference, Catholic University of America, Washington, D.C., v. 4, no. 4, (October 1939), pp. 495-711.

The Mayawyaw Ritual. 5. Priests and Go-Betweens. Publications of the Catholic Anthropological Conference, Catholic University of America, Washington, D.C., v. 4, no. 5 (December 1941), pp. 713-754.

With: De Boeck, Louis. Two Months Among Yamashita’s Last Men. Central Blatt and Social Justice, Catholic Central Union of America, St. Louis, Missouri, v. 39, no. 1 (April 1946), pp. 3-6; v. 39, no. 2 (May 1946), pp. 41-44.

With: De Boeck. Louis, Ifugaw Loyalty. Central Blatt and Social Justice, Catholic Central Union of America, St. Louis, Missouri, v. 41, no. 7 (November 1947); pp. 223-226: v. 41, no. 8 (December 1947), pp. 263-266.

The Exodus from Baguio. Central Blatt and Social Justice, Catholic Central Union of America, St. Louis, Missouri, (October 1948).

Ifugaw Genealogies. Social Justice Review (formerly Central Blatt and Social Justice), Catholic Central Union of America, St. Louis, Missouri, v. 41, no. 9 (January 1949), pp. 296-301

Genealogical Trees of Mayawyaw. University of Manila Journal of East Asiatic Studies, v. 2, no. 3 (April 1953), pp. 21-28.

Ancestor’s Knowledge of Ifugaws and its Importance in the Religious and Social Life of the Tribe. University of Manila Journal of East Asiatic Studies, v. 3, no. 4 July 1954), pp. 359-365.

Genealogical Tree of Kiangan. University of Manila Journal of East Asiatic Studies, v. 3, no. 4 (July-October 1954), pp. 366-369.

Ifugao Tales — Kiangan. Folklore Studies (now Journal of Far Eastern Folklore), Tokyo, v. 14 (1955), pp. 49-196.

The Mayawyaw Ritual. 6. Illness and its Ritual. University of Manila Journal of East Asiatic 
Studies, v. 4, no. 4 (October 1955), pp. 1-155.

Ifugao Tales — Banaue and Mayawyaw. Folklore Studies (now Journal of Far Eastern Folklore), Tokyo, v. 16 (1957), pp. 108-183.

The Mayawyaw Ritual. 7. Hunting and its Ritual. University of Manila Journal of East Asiatic Studies, v. 6, no. 1 (January 1957), pp. 1-28.

Ifugao Epic Story — Hudhud of Aliguyon at Hanaga. University of Manila Journal of East Asiatic Studies, v. 6, nos. 3-4 (July-October 1957), pp. 1-203.

The Missionary as Anthropologist: Religious Belief Among the Ifugao. Philippine Studies, Manila, v. 5, no. 3 (September 1957), pp. 271-286

Ifugao Ballads. Reprinted from Philippine Magazine in the University of Manila Journal of East Asiatic Studies, v. 7, no. 2 (1958), pp. 169-207.

Ifugao Weaving. Folklore Studies (now Journal of Far Eastern Folklore), Tokyo, v. 17 (1958), pp. 1-53; figs. 1-27; weaving vocabulary list.

The Main Factors of Resistance to Cultural Change in Ifugao Land. Proceedings of the Baguio Religious Acculturation Conference, Baguio City, (January 1958), pp. 31-39. Reprinted in: Gowing, Peter G. and William Henry Scott, eds. Acculturation in the Philippines. Quezon City: New Day Publishers, 1971.

Ifugao Hudhud — Hudhud of Aliguyon Who Was Bored by the Rustle of the Palm Tree at Aladugen. Folklore Studies (now Journal of Far Eastern Folklore), Tokyo, v. 19 (1960), pp. 1-174.

The Ifugaw Law of Customs in the Light of Natural and Moral Law and Primitive Revelation, I. The Sower (now Contemporary Studies), Organ of the San Carlos Seminary, Makati, v. 2, no. 4 (June 19607, pp. 191-204.

Ifugao Hudhud — Hudhud of Bugan With Whom the Ravens Flew Away at Gonhadan. Folklore Studies (now Journal of Far Eastern Folklore), Tokyo, v. 20 (1961), pp. 136-273.

The Religion of the Ifugao. Philippine Sociological Review, Manila, v. 10, nos. 1-2 (January — April 1962), pp. 33-40.

Adoption of Ifugao Local Customs in Christianity. Philippine Sociological Review, Manila, v. 11, nos. 1-2 (January — April 1963), pp. 12-28.

Property Laws of Custom Among the Ifugaos. Siliman Journal, Silliman University, Dumaguete City, Philippines, v. 11, nos. 1-2 (1964), pp. 57-70. Also published under the title, “Private Property Laws of Custom Among the Ifugaos,” in: Saint Louis Quarterly, Saint Louis University, Baguio City, v. 2, no. 2 (June 1964), pp. 129-146.

Review of: Keesing, Felix M. The Ethnohistory of Northern Luzon. (Stanford University, 1962). In: Journal of Southeast Asian History, Singapore, v. 5, no. 1 (1964), pp. 202-205. Also published in: Saint Louis Quarterly, Saint Louis University, Baguio City, v. 2, no. 3 (September 1964), pp. Ifugao Hudhud Literature. Saint Louis Quarterly, Saint Louis University, Baguio City, v. 3, no. 2 (June 1965), pp. 191-214.

Ifugao Hudhud. The Hudhud of Dinulawan and Bugan at Gonhadan. Saint Louis Quarterly, Saint Louis University, Baguio City, v. 5, nos. 3-4 (September — December 1967), pp. 267-713.

Family and Kinship Perspectives in Ifugao Communities. Saint Louis Quarterly, Saint Louis University, Baguio City, v. 6, nos. 3-4 (September — December 1968), pp. 399-414.

With: Billiet, Francisco.The Kalinga Ullalim: Ifugao Orthography. Baguio City: Catholic School Press, 1970, pp. 1-287.  Issued with: Grammatical and Phonetic Comments on Ifugao Orthography. 

Grammatical and Phonetic Comments on Ifugao Orthography. Baguio City: Catholic School Press, 1970. pp. 289-341

With: Billiet, Francisco, CICM. The Kalinga Ullalim II.  Baguio City: Igorot Culture Research Studies, 1974. pp. 1-269.

Great Chant of the Mountain Minstrels: the Ifugao Hudhud. The Filipino Heritage, v. 5 (1978), pp. 1141-1148. Metro Manila: Lahing Filipino Publishing, Inc

Ifugaw-English Dictionary. Baguio City: Catholic Vicar Apostolic of the Mountain Province, 1978. pp. 1-534.

The Kalinga and Ifugaw Universe. Ultimate Reality and Meaning, Toronto, Canada, v. 4, no. 1 (1981), pp. 3-23.

The Origins of Ifugao Wood Carving. Saint Louis University Research Journal (formerly Saint Louis Quarterly), Baguio City, v. 12, no- 1 (March 1981), pp. 15-17.

2.  Vanoverberg, Morice :  Ilokano, Kankanaey, Isneg (Negrito) 

Iloko Gramar. Baguio City: Catholic School Press, 1955.

Iloko-English Dictionary.  Translation, augmentation, and revision of Andres Caro’s Dictionary.  Baguio City: 1956.

English-Iloko Thesaurus.  N.P.: Published by the Author, 196?

 “Kankanay Tales.”  Philippine Quarterly of Culture and Society, Vol. 5, Nos. 1-2, March –June 1977.

“Kankanay Tales and What They Reflect of Kankanay Culture.”  Philippine Quarterly of Culture and Society, Volume 5, No. 3, Sept. 1977.

Dress and adornment in the Mountain Province of Luzon, Philippine Islands.  Catholic Anthropological Conference, 1929.

Negritos of Northern Luzon. Anthropos, 1925

The Isneg.  Catholic Anthropological Conference, 1932

The Isneg life cycle. Catholic Anthropological Conference

 
I. Birth, education, and daily routine. 1936


II. Marriage, death, and burial. 1938

The Isneg Farmer.  Catholic Anthropological Conference, 1941

“Prayers in Lepanto-Igorot or Kankanay as it is spoken at Bauco.” Journal of East Asiatic studies, Vol. II, No. 3, 1953.

“Tales in Lepanto-Igorot as it is spoken at Bauco.” Journal of East Asiatic Studies. 1951-52

“Kankanay Anatomy: A Lexicon.”  Asian Folklore Studies, Vol. 41, No. 1 (1982), pp. 83-96   

A Dictionary of Lepanto Igorot Kankanay as it is Spoken  at Bauko.  Osterich: Verlad der Internacionales Zetscheft, 1933.

“Songs in Lepanto-Igorot as it is spoken at Bauko.”

“Kankanay Plant Names.”  St. Louis University Research Journal, vol. 12, No. 4 (Dec. 1081), p. 481-506.
Isneg-English Vocabulary.  University of Hawaii, 1972. 

“Isneg Tales.” Asian Folklore Studies, Vol. 14 (1955), p. 1-48.

“Kankanay Farming  Implements and Animal Names,” St. Louis University Research Journal, Vol. 13, No. 4 (Dec. 1082), p. 484-516.

“Kankanay Games: a Lexicon.” Asian Folklore Studies, vol. 41 (1082), p. 97-107.

3. Billet, Francisco: Kalinga

With: Lambrecht, Francis: The Kalinga Ullalim: Ifugao Orthography. Baguio City: Catholic School Press, 1970, pp. 1-287.

Issued with: Grammatical and Phonetic Comments on Ifugao Orthography

With: Lmbrecht, Francis. The Kalinga Ullalim II.  Baguio City: Igorot Culture Research Studies, 1974. pp. 1-269

4. Geeroms, Henry : Ilokano, Ibaoi, Kankanaey 

Treatment of  Spanish Elements in Iloko.  Journal of Northern Luzon, Vol. 7, Nos. 1-2 (July 1976-Jan. 1977), p. 1-34.

Abbreviated Christian Names in Iloko.  Journal of Northern Luzon, Vol. 5, Nos. 1-2, July 1974-Jan. 1975, p. 1-94

Typonymy of Benguet Province.   Journal of Northern Luzon, Vol. 5, Nos. 1-2, July 1974-Jan. 1975, p. 95-159.

“A Brief Characterization of Lepanto, Northern Philippines.” Philippine Sociological Review,  Vol. 22, Nos. 1-4 (1074), p. 243-262.

5.  Gelade, George : Ilokano 

  Ilokano-English Dictionary. Manila: Catholic School Press, 2003.
6. Claerhoudt, Alfonso: Igorot

“The Song of the people: Igorot customs in Eastern Benguet.”  St. Louis Quarterly, vol. 4, no. 2 (June 966), p. 163-278.

7. Moerman, Jerome: Ifugao  

Kiangan Tales and Songs. Little Apostle of the Mountain Province (1926-1928). (With Francis Lambrecht)

With:
Francis Lambrdecht. Dalan hi Langit: an Ifugao Prayer Book. Saint Louis, Missouri: Catholic Central Union of America, 1933.

8. Lambrecht, Godfrey : Gaddang

“Anitu Rites Among the Gaddang.”  Philippine Studies, vol. 8, no, 3 (July 1960), p. 584-602.

“Survivals of Ancient Gaddang Animistic Religion.” Journal of Northern Luzon, Vol. 1, no. 1 (July 1970), p. 1-133

Appendix  2
SVD Fathers’ Works on Ilokano and Amianan Studies

Early works

Szweda, Jan.  N. T.  Iloko. 1927. Ti Santa Biblia a ... 

Szweda, Jan.   N. T. Iloko. 1933. Ti baro a tulag ni apotayo
Later Works

The works of the later SVDs on Amanian were published by the University of  San Carlos, Cebu City, the foremost and oldest SVD university in the Philippines.  The San Carlos Publications are of two groups: (a) articles in the Philippine Quarterly of Culture and Society (PQCS), and (2) Monographs on the Humanities.  

The PQCS has published several works, many by the SVD Fathers, on Amianan.  Among the SVDs who wrote about  Ilokano and Amianan are the following:  

Vestraelen, Eugene, SVD.  “A Formal-Functional analysis of Language with An application to Ibanag” ,  PQCS,  vol. 30., Sept.-Dec. 2002, Nos. 3-4 

Baumgartner, Joseph, SVD.  “Some Remarks on the Problem of the Negrito Language(s), PQCS, vol. 3, nos. 4 (Dec. 1975).  

Rahman, Rudolf, SV.  “The Philippine Negritos in the Context  of Research on Food Gatherers During this Century.’  PQCS, Vol. 13, No. 4 (Dec. 1085)

Eder, James.  “No Water in the terraces: Agricultural Stagnation and Social change in Banaue, Ifugao).  PQCS, Vol,. 10, no. 3 (Sept. 1982).

Hyutterer, Karl.  “Reciprocity and Revenge Among the Ifugao.”  PQCS, Vol. 1, no. 1, (March 1973).  

Loofs, H.H. E.,  “The First Medicine of the People of Mayoyao.”  PQCS, Vol. 3, No. 4, (Dec. 1975). 

Majer, Robert F. “”Kiyyangan Village of Ifugao Province, Philippin4s.” PQCS, Vol. 12, June 1984.

Among the Monographs are.  

Hergesheimer, Miguel.  History of the SVD – Abra Mission in the Philippines 1906 – 1956.   

Griffin, P. B., and A. Estioko-Griffin.  The Agta of Northeasern Luzon: Recent Studies.  (1985). 

Schmitz,  Josef.  The Abra Mission in Northern Luzon, Philippines: 1598-1955. (1971).
The Ilocos Review  has also published the works of the SVDs on Amianan. Among  them are the following:                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                

Feldkaempe, Ludger, SVD.  “The Ilokano Popular version Bible.”  Ilocos Review, Vo,. 14, 1982.  

Gaioni, Domenico, SVD.  “Historical Notes on the Culture, Social, Religious and Economic Development of the Cubbang People of Bungilao, Malibkong, Abra.” Ilocos Review, Vol. 11, (1979).

Gaioni, Demenico, SVD. “A Short Historical Account of the Beginnings of Christianity in Lacub, Abra,” Ilocos Review, vol. 11, (197 9).

Postma, Antoon, SVD.  “The Ilocano Exiles in Mindoro, 1808-1815.” Ilocos Review, vol. 14 (1984).

Scharpf, Frederick, SVD. "Ilocos Sur in 1870,” Ilocos Review, 18: 3461 (1986).
Scharpf, Frederick SVD, “The Building of the Vigan Cathedral.” Ilocos Reviev,  17 (1985) 13-55.

� The top languages used in the Internet (which are also the languages of the leading countries in the world) are, in this order, statistics-wise:  English, Chinese, Spanish, Japanese, French, German, Arabic, Portuguese, Korean, and Italian.  (Internet World Statistics, 2008.  Retrieved from � HYPERLINK "http://www.internetworldstats.com/" ��http://www.internetworldstats.com/�. June 28, 2008. 





� The Book Industry Statistics report that in 2004, there were 85,000 publishers (from 52,847 in 1994, and 12,000 in 1980). 11,000 publishers purchased new ISBNs in 2004. 63,000 of the 85,000 are found in the United States, Canada, Australia, and Europe.  (� HYPERLINK "http://bookstatistics.com/sites/para/resources/statistics.cfm" ��http://bookstatistics.com/sites/para/resources/statistics.cfm�, Retrieved June 28, 2008).  In Europe, publishing is very active in 24 countries (such as United Kingdom, France, Germany, and Spain, among others) where the publishers are members of the Federation of European Publishers.  In the European countries, the leading publications (based on sales) are in German, English, French, Spanish, and Italian. (European Book Publishing Statistics 2004. retrieved from  � HYPERLINK "http://www.fep-fee.be/FEP%202006%20Stats%20Final-FEPcomments.pdf" ��http://www.fep-fee.be/FEP%202006%20Stats%20Final-FEPcomments.pdf�, June 28,2008).





� UNESCO Universal Declaration on Cultural Diversity, adopted by the General Conference of UNESCO at its 31st session,  (2 November 2001),


� The Ethnologue  (Gordon, 2005) lists 175 Philippine languages.  Of these, 171 are living languages and 4 are extinct. The 10 major languages and the number of their speakers (1995 NSO Census) are: Filipino (no estimate, but is reported as leading), Cebuano (20,043,502), Tagalog (14,486,888), Ilokano (8,000,000), Hiligaynon (7,000,000), Bicolano (4,842,203), Waray-Waray (2,437,688), Kapampanggan (1,897,378), Pangasinan (1,164,586), and Maguindanao (1,000,000),


Based on the NSO 2000 Census, the top 12 Philippine languages according to number of native speakers are: 1.Tagalog (22 M), 2. Cebuano (18.5 M), 3.	Ilokano (7.7 M), 4. Hiligaynon (6.9 M), 5. Bikolano (4.5 M), 6.	Waray (3.1 M),  7. Kapampangan (2.3 M), 8. Pangasinan (1.5 M), 9. Kinaray-a (1.1 M), 10. Tausug (1.0 M), 11.Maguindanao (1.0 M), 12.Maranao (1.0 M).


� Article XIV, Section 3: The Congress shall take steps toward the development and adoption of a common national language based on one of the existing native languages. Until otherwise provided by law, English and Spanish shall continue as official languages.  See:  Agcaoili, Aurelio S.,  PhD. The Lies of the 1934-1935 Constitutional Convention. Tawid News Magazine,  Sunday, 09 December 2007  


� See:  Agcaoili, Aurelio S.,  PhD. The Lies of the 1934-1935 Constitutional Convention. Tawid News Magazine,  Sunday, 09 December 2007  





� This writer has not a come across translations of the 1987 Philippine Constitution into  the major regional languages such as Cebuano, Ilokano, Hiligaynon, Bicol, Waray, Kapampangan, and Pangasinan. 


� Based on the NSO 2000 Census, the top 12 Philippine languages according to number of native speakers are: 1.Tagalog (22 M), 2. Cebuano (18.5 M), 3.Ilokano (7.7 M), 4. Hiligaynon (6.9 M), 5. Bikolano (4.5 M), 6.	Waray (3.1 M), 7. Kapampangan (2.3 M), 8. Pangasinan (1.5 M), 9. Kinaray-a (1.1 M), 10. Tausug (1.0 M), 11.Maguindanao (1.0 M), 12.Maranao (1.0 M).





� A  generally considered rule of thumb is that, when at least 30 % of the people of a regional group or ethnic group no longer use their regional or ethnic language in inter-regional or inter-ethnic communication, their regional and ethnic language begins to be endangered.  


� For Ilokano language, the following publications provide avenues for creativity and communication: Bannawag, Rimat,  Samtoy, etc.  Dadapilan and  Tawid Newsmagazine are available on the Internet.  The Nakem Conferences also provide a rich forum for the researchers and writers on Ilokano and Amianan studies.  There are also numerous websites on Ilokano, such s as the Dadapilan.Com;  � HYPERLINK "http://www.iluko.com/default.asp" �ILUKO.COM - Magustoan a Pagpalpallailangan dagiti Pada a Nangisit ti Sikona�.  There is also a significant number of prestigious literary awards  for Ilokano writers in the Philippines and  USA such as those sponsored by the  GUMIL (Gunglo Dagiti Mannurat nga  Ilokano), T. Gabriel Tugade Awards,  Sta. Raffaela Ilocano Community Short Story Writing Contest,  Reynald F. Antonio Award for Illuko Literature (RFAAFIL), and many more. 


� Cagayan Valley, geographically, does not include Batanes (which is composed of islands, the largest of which are  Batan  – the location of the province’s capital of Basco, Itbayat, and Sabtang). The valley provinces are Cagayan, Isabela, Nueva Vizcaya and Quirino.  They are bounded on the east by the Gran Cordillera (which stretches from Apayao in the far north to Pangasinan in the south), Caraballo Sur Mountains on the south, and the Sierra Mountains on the east).  





� The new meaning of Amianan  includes the Ilokano-speaking people in the other Ilokanized provinces of the Philippines such as Zambales and Mindoro and elsewhere in the Central and Southern  Philippines where there are Ilokanos.


� The SVDs’ pioneering mission in Abra is a heroic story. When the Spanish friars left in 1898,  only  four towns of Abra were attended by resident priests, with the unattended Abrenians turning to the schismatic Aglipayan Church. Bishop Denis Dougherty of the diocese of Nueva Segovia, in 1907, appealed to Father Arnold Janssen for SVD missionaries to help in the preservation of the faith and conversion of the pagans in Abra. The Bishop offered to Father Arnold a district of Abra comprising  San Jose, La Paz, San Gregorio, San Quintin, Villavieja,  and Pilar.  Father Arnold delegated Fr. Limbrock, Prefect Apostolic of German New Guinea, to undertake an on-the-spot observation in Abra, where he found shortage of priests and missionaries and   poorly instructed people in danger of being further led away from the Christian faith, hence undermining the 300 years of work by the Spanish missionaries. Fr Limbrock successfully convinced Father Janssen  to send SVD missionaries to Abra.  In 1908,  Father Arnold favored the Bishop’s request, and sent  two SVD pioneer missionaries to the Philippines - Fathers Luis Beckert and Juan Scheiermann – to prepare the way for others to follow, with Beckert as superior. This was Fr. Janssen’s last decision before he died. In 1909 the two pioneer missionaries (coming together in Hong Kong – Beckert from his mission assignment in South Shantung, China, and Scheiermann,   freshly ordained priest in Austria) sailed to Manila in the afternoon of August 13, 1909, arriving on August 15, 1909. Scheut (CICM) priest, Father Moral, met and brought them to the Apostolic Delegate where they lodged. They resumed their journey to Vigan on the 19th via a small inter-island boat, arrived there on the 21st, early morning, were received delightedly at the palace by Bishop James Caroll, Bishop Dougherty’s  replacement, and celebrated a thanksgiving mass at the Vigan cathedral. Bishop Caroll himself accompanied them to Abra the next day, August 22, 1909, riding a calesa till the river, sailing upstream on the precarious Abra River using bamboo rafts, and arriving  in Nagtalabungan harbor in Bangued, where they climbed the steep bank to the road and joined  the Bangued parish priest waiting in a calesa. They spent the night at the convento of Bangued, and  enjoyed the friendship and hospitality of Fr. Bartolome Espiritu, the parish priest. The next morning, after Mass and breakfast, with Father Bartolome on the lead,   they journeyed for four long hours on horseback to Cagutungan (then a small barrio of Pilar municipality) over a muddy and slippery trail between hills covered with bushes and forests, arriving in Cagutungan on August 23, 1909 to a warm  welcome by the people.  To the Cagutungan people’s credit, Bishop Caroll assigned  the two newly arrived missionaries to the place, making  Cagutungan the first mission and cradle of the SVDs in the Philippines.  Bishop Caroll addressed the congregation in English which was translated in Ilocano by Apo Omme (Fr. Bartolome Espiritu). The bishop said “Here we bring you the priests whom you requested. They have come all the way from Europe and China. I hope you will help them in their every need; you will build them a house and a church big enough to accommodate you …” - which the people did and more. Meanwhile the two pioneers started to learn the Iloco and acquainted themselves with the barrio folks by means of a census.  In a short while, they were ready to minister not only in Cagutungan itself but also to the adjoining places, north and south.  Father Scheiermann journeyed south to Balioag, Villaviciosa and Lumaba while Father Beckert covered La Paz, San Juan, Dolores, Lagangilang and San Jose. Unfortunately,  Father Scheiermann contracted typhoid fever while on his usual pastoral journey which led to his early death, barely five months after his arrival in Abra.  Alone, Father Beckert, with his strong faith in God, continued with his missionary work. Almost a century later, the fruit of God’s love and care show:  SVDs are  everywhere in the Philippines, there are in seminaries and schools, in parishes, social development work, mass media, justice and peace… The seed that fell on the ground has indeed bore a thousand blessings (The Coming of the SVD in the Philippines.   � HYPERLINK "http://www.svdphs.org/message-edit.htm" ��http://www.svdphs.org/message-edit.htm�)








� I am thinking of a course similar to the one offered in the University of Hawaii at Manoa: BA Degree in Philippine Language and Literature (with concentration in Filipino or Ilokano) which aims to prepare students for future careers in community service and education; prepare students for advanced research and/or graduate studies in various fields in the Humanities and Social Sciences; and ultimately, serve students of Filipino ancestry by providing them with a better understanding of Philippine culture and proficiency in a Philippine language.


�A similar support has been previously done by the Nakem Conferences International and the Nakem Conferences International – Philippines Chapter.  The 3rd Nakem International Conference was held at Saint Mary’s University on May 28-30, 2008. It was jointly convened by the following: University of Hawaii at Manoa, the headquarters of the Nakem Conferences International (NCI),  headed by Dr. Aurelio S. Agcaoili of the UHM, as President; Dr. Alegria T. Visaya, President of the Nakem Conferences International-Philippines Chapter (NCI-PC), with headquarters at the Mariano Marcos State University, Batac, Ilocos Norte; and Dr. Bonifacio V. Ramos, Director of the Research Center of Saint Mary's University, Bayombong, Nueva Vizcaya, member of the Board of Directors of the NCI-PC.  See also the paper of Dr. Alegria T. Visaya on “NAKEM Conferences and the Case of a Center for Ilokano and Amianan Studies in Region I” in  Panel 3f: Ilokano and Amianan Studies and the Struggle for Linguistic Democracy and Cultural Justice in the Philippines, presented during the 8th ICOPHIL.   
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